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Preface

The 38" Annual Conference of the Southeastern Association of Teachers of Japanese was held at Duke
University on May 20, 2023. Our gratitude first goes out to Professor Jae Takeuchi, who had previously
hosted the 37th SEATJ conference virtually at Clemson University, and to Professor Yasuko Takata
Rallings from Wake Forest University, who has diligently overseen the SEATJ committee for many
years. The conference featured 15 oral presentations covering diverse topics, including the pragmatic
development of L2 Japanese learners, kanji education, and the integration of digital tools in Japanese
classrooms. In attendance were a total of 35 participants from various states, including North Carolina
(22), Tennessee (4), Georgia (3), Ohio (2), Florida (1), Kentucky (1), Arizona (1), and New Hampshire

(D).

The keynote speech was given by Dr. Naoko Taguchi, who is a professor of linguistics at the Northern
Arizona University. Dr. Taguchi delivered an insightful talk titled 'Pragmatics in Japanese:
Understanding Knowledge, Interaction, and Agency in Japanese Speech Style." Her presentation
provided valuable insights into effective methods for teaching pragmatics in Japanese classrooms and
was well received by our conference attendees.

At the end of the conference, we announced the recipients of two prestigious awards. Ms. Natsuko
Suwa, from the North Carolina School of Science and Mathematics, was recognized as the 2023 SEAT]J
Teacher of the Year, while Professor Jae Takeuchi from Clemson University received the 2023 SEAT]J
Service Appreciation Award. Additionally, we expressed our heartfelt appreciation for the longstanding
service of Professor Yasuko Takata Rallings from Wake Forest University and celebrated the well-
deserved retirement of Professor Fumie Kato from the University of North Carolina at Charlotte.

The 2023 SEATJ annual conference received generous financial support from the Asian/Pacific Studies
Institute as well as the Department of Asian and Middle Eastern Studies at Duke University. I would
like to thank my colleagues, Ms. Naoko Kurokawa and Ms. Azusa Saito, for their efforts in preparing
for this conference. Also, I am very grateful for our staff member, Stacy Weiss, and the student
volunteers, Sthao Huang, Mai Nguyen and Yuan Tian, for managing logistics throughout the conference.

I am delighted to introduce the conference proceedings for the 2023 SEATJ conference. This volume
comprises ten selected papers that showcase the latest research and best practices in Japanese language
and linguistics. I am confident that these papers will serve as an excellent foundation for continued
discussions on enhancing our teaching methods in Japanese classrooms.

We are excited to announce that the University of North Carolina at Greensboro will be hosting the
2024 SEATJ annual conference. We look forward to seeing you there.

Yunchuan Chen
September 2023
2023 SEATJ Conference Chair
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Acquiring Creativity through the COIL Project
Enika D Banerjee
University of North Carolina - Charlotte
Abstract

This paper will focus on fostering creativity in a content-driven Collaborative Online International
Learning (COIL) course. In the Fall of 2021, twenty-five students from Sophia University and the
University of North Carolina at Charlotte participated online in teams to produce a research
presentation. A task-based assignment was designed to engage students in researching, internalizing,
and synthesizing materials through planning, designing, and constructing a collaborative presentation
within a two-month partnership period.

‘Create’ (Anderson and Krathwohle, 2001.p.5) is the highest thinking skill in the six cognitive
domains of Bloom’s Taxonomy; this project sought to observe students’ application of ‘higher-order
creative thinking’ (Coyle et al., 2010) to produce original and creative output for their final project.
This paper will focus on the pedagogical design of the curriculum to highlight the acquisition of
creativity through the content-driven Japanese Business and Culture course taught in the Fall of 2022.

1. Introduction

The University of North Carolina at Charlotte (UNC Charlotte) partnered with Sophia University in
Tokyo, Japan, in participating in the COIL project in the Fall of 2021. There were twenty-five
students in each class. Students from Sophia University were enrolled in the Academic
Communication course, and UNC Charlotte students were in Business Japanese, and Culture. Both
classes were conducted in English.

The paper will focus on how the COIL project was organized and executed, reflecting on the
scaffolding that shaped creative output. The examples drawn from students’ projects will demonstrate
how students worked methodically, which allowed for applying the five preliminary cognitive
processes in Bloom’s Taxonomy (remember, understand, apply, analyze, and evaluate) to achieve a
creative outcome.

The objective of this project was for the students to learn how to use the cognitive process of creation
in producing their final task of collaborative research. This task aimed for the students to create. To
do so, the instructors navigated them through the steps to achieve the end goal.

2. Process of ‘creation’

Knowledge dimensions are composed of four elements: factual knowledge, conceptual knowledge,
procedural knowledge, and metacognitive knowledge. The cognitive process is paired with the
knowledge dimensions, including six functions: remembering, understanding, applying, analyzing,
evaluating, and creating. The knowledge dimensions and cognitive functions must intersect for the
creation to occur.

Anderson and Krathwohl (2001.p.84) define ‘create’ as “putting elements together to form a coherent
or functional whole.” They explain that this process is not a free creative expression isolated from the
learning tasks. Instead, it requires a learned approach following tasks that enhance more profound

6



understanding and insights through smaller tasks that allow the ‘creation’ to happen. Students
achieved the ‘creation’ level by going through each assignment designed carefully by the instructors.

3. Platform

The instructors facilitated the online platform using the Weebly website, UNC Charlotte Sophia
Business Forum. There were three sections on the website page: library, initiation, and final project.
In the library, the instructors uploaded resources relevant to the topic of the final research project;
initiation consisted of students’ self-introduction videos; and on the third page, the students were to
submit their final research projects. This platform was helpful in both schools to view the
information and also served as uniting the two schools together.

We used chapters from the following literature:

“Japanese Business Concepts You Should Know” by Parissa Hagharian,

“7 Keys to Communicating in Japan” by Haru Yamada et al.,

“Haoab the Paradox of Harmony” by Keiko Hirata & Mark Warschauer, and
“Navigating Japan’s Business Culture” by Robert Charles Azar.

L=

Providing the references and storing them in one place allowed the students to access and determine
which information they needed to utilize. It also helped minimize the time spent researching and kept
the topic relevant.

4. Topics and Research Questions

The theme of the collaborative research project was “Japanese workplace culture post-pandemic and
beyond.” The UNC Charlotte students were introduced to the Japanese business culture before
starting the COIL project in October 2021. This collaborative project aimed for the UNC Charlotte
students to understand present-day Japanese business customs and norms through communicating
with the Sophia University students and jointly compiling a presentation on their choice of research
topics, answering the research questions.

Each group was encouraged to choose one topic and to answer all four research questions provided by
the instructors.

There were seven research topics concerning Japanese business:

Job interviews in Japan- mensetsu

The relevance of business cards- meishi
After-hour obligations- tsukiai
Seniority system- nenkoujouretsu
Technologies- tekunorojii

Business meetings- kaigi

Stamp system- hanko

Nk W=

There were four research questions the students were to answer:

1. What are the effects on business practice in Japan and abroad?
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2. What changes have been made since the pandemic?
3. What are the benefits of the changes to business practices after the pandemic?
4. What are the challenges due to the changes after the pandemic?

5. Groups and Pairing

The students were divided into seven groups. Two groups had four pairs; two had three, and two had
two. Each group was asked to choose a research topic. Then, each member from each school was
required to select a research question of their choice. The students who decided on the same research
question were paired to work together.

6. Timeline

This project took place over eight weeks, from October 26, 2021, to December 15. There were four
steps the students were to follow. The instructors checked the process in each step to resolve any
issues that were in the way (refer to Figure 1).

October 26 November 11 November 18 December 15

Figure I Timeline for UNC Charlotte-Sophia University COIL Fall 2021

In step 1, the groups (consisting of students from both schools) gathered to select the topic using
available online tools (i.e., Zoom, Discord, Facebook Messenger, Line). This task was available to the
students from October 18 and was expected to be completed by October 26, 2021.

In step 2, within each group, the students were divided by school to choose a research question.
Students with the same research question were paired to work together. This task was open from
October 26 and was expected to be completed by November 11, 2021.

In step 3, the pair negotiated on which sections each would contribute. They utilized the library
resources on the Weebly Website and gathered the information needed to answer their part of the
research question. The pair then recorded their portion of the presentation. Thus, by this stage, each
group had all the research questions recorded for the topic. This task was available from October 26
and was due by November 18, 2021.

In step 4, the pair met with the group and chose member(s) to compile the presentations. Once all four
research questions were collected per group, they made a YouTube video and uploaded the link to the
UNC Charlotte Sophia Business Forum by December 15, 2021.

7. Conclusion



The aim of COIL 2021 was for the students to create a collaborative presentation on Japanese
business customs, analyzing the changes brought about by the pandemic. This challenge brought
together the four elements of the knowledge dimensions to intersect with the cognitive process to
demonstrate creation.

The students undertook the four steps in creating their final product of collaborative research. They
compiled factual knowledge, with the introduction to several Japanese business customs; planned the
conceptual knowledge by internalizing and organizing concepts and theories; composed procedural
knowledge by meeting with their respective group members from both schools and forming pairs to
work towards answering the research questions; and actualized metacognitive knowledge by creating
the product synthesizing information applying problem- solving skills.

Systematically structuring the tasks gave the student a clear vision of the project’s objectivity and
process of completion. The word ‘creation’ often refers to creative expressions. The step-by-step
tasks emphasized the importance of providing structure and substance to the project to lead the
students to understand the subject matter. The structure allowed them to formulate ideas that led to
creation.

8. Improvements

There are four areas where improvement should be made in the future. The intra-communication
within a peer group discussion should give more support to the students. The students can discuss
issues and resolutions to address similar types of problems to relieve the stress level of the students
when facing issues working with students from a different culture.

There must be briefing sessions on intercultural interactions. The instructor can implement different
scenario-based activities for the students to think about how to undertake certain situations. This
activity will prepare the students to collaborate with the COIL partner school.

The students could participate in free writing activities (Bean & Mezler, 2021) to better understand
the matter and foster critical thinking. The writing and discussions will help students to reflect and
internalize the matters.

Lastly, the entire project should be shortened to six weeks and targeted for completion by the second
week of November. The students get anxious towards the end of the semester, and the COIL project,
where there are inherent uncertainties, creates additional stress.
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FoIA L a—RIBITAHA)V TV I a7 44— Ry I7OFIET okt
Recursive Process between Reflection and Feedback in Online Courses
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UVTFT 4R

=2E

U7 VL7 v a A3 E8ENES L TV DG « e TW A EZ 2B 6 D%
Tz L, TNZ2RICHEIMEORFEEZRZXIEOOND X OICRENR T 4 — KXy 7
RN OB A N T T V=N R TE D, EFEEITECHMAITR ) 2 & TROX R
MO IR LD B FBEGOBSZ T, FEHREAZMEB(E L. a2 %E8 o =— X0z
B 5, AFETIE, 2021 L 2022 FEICHAFE 4 FEHOIERBAA L T4 U RERIBIE L4
DV TV I7varytBEDT7 4— K v 7% (1) HF#EOBIREMFEHOPFE, (2) BEOKRE
LER, Q) FEHA NI T U—0MEkMb, @) FIHARERY Y —ADEHE, 5 FEH T a kA
DE=H—D S5 HBIZHE LIRER., A ZFRAMICIERICFE 2 87155 8 & =88
FTEOACEHEZT 2T 5 B OHIEIFEE NS LA v T A4 VR TOFE O
IARTFIRTHY . HEIZ NS OB HAEDORICHT AN MLETHDL Z EREN
77,

R—p— I HOIEEEE, BOREEE . RN A AR,

T4 —FK KXy VTV g v

1 IZL®IZ

2020 FEDOFIZ A F T A NAEGYER DR T I v IR EE D . HER SN T, RIIZ
JGUCTIREREEEZRND, WANAR T RNBULEIL o1z, R EE Ikt
FENOA T A EE TOREIRECI D M E RS DI I L CERMICE
FEFCHIIICHC EERZHE N Z2ESSEL 2L LA CHBEFEEREEZRESED
ZEMME L 572 (Evaetal., 2022; Riswanti, 2022),

AFETIE, 2021 & 2022 FD HAGE 4 FH OIERIA L T4 U RELBE L T-FAETD
DESRZR LY 711273 a v EHENLD T 4 — Ry 7 OFRTatAanbE8LT-
TR &I, V)FEDT 4 — RNy 7 OB FHEMTH D L HEIFE K BEONTE S
IR Z BN DT-DICFEORINIEN D, Q NWEEHO e Y =7 Va5 2725
By BB A LRHEREOAARBZOLOOHR AN LXEL 2Lk Ta Y7 b
DRy ONFEEMRTHEND 2R0EZHBRDL, IHIC, () FEEAINFEE BEELH
EL, FEHEFITLCHOHET 2P B HIETH LD, TORNEFOFAEITFEES
B E < RN N TE L H O FEEREE L (2) AN L TR U TEY
FHEZIELEL TV 72, T T4 VERETOFRE Yo A CHEEH AT 2712729
22 HEHIETEE O 2 SOFEFEREICOWTHIm L D,
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DRI BEEA 0SB CY 7L 7y gy at R e F0ORBICEIT A EEBOERNEE S
N, FEREBREZOREOEEICONWTY 7L 7y ar 7w ANEENREEL 52T
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HZDHZEMTEDLE WS E LD HD (Menekse, 2020), Bardach ©(2021) 1%, 4> 714 > D
TV AR=ZADFENEE OB a7 0 FHlEEE ()AL T4 DT F U FR—=2ADFETE
FET 4 — RN T BATIRIITN—T L QA TA DTV AR—ADFEEE &7 ¢
— KRy 7 LU T VLI a BT TN—TFD 2 ODEREEA I U R. FEIEE)
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HEWIFERES T, ZOERRIZ. AT A DT A R— A DSETEEIN T HE i
THT74—KRNw 7 VTV varazfflhaibtsd 2 & THANIERE dtmf¥Es 2T
LT 4 R AEEORT L CTEDHAREEEZ R L T D,

2.2 H O FERI5E (Self-Directed Learning) & H CLfil #1525 (Self-Regulated Learning)
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HHERDD T ATHY, FENAT 4 TR—=ZADOFHRE CHEMoa T V12t
L CEARMICETEZF O ENTELEERFEHERO—D2TH S, @V A CFER SR
BB ET. L0 <SNETOEINY T T —DFENERTE, AT/ a
—AZBWTHFEDOEINCEN D, 612, HOHEFEO T v 22H 5 FAIFA X7
FETIEMAE LT 0 38 1% L CTEBHI T dH % (Zimet et al., 1998; Zimmerman & Martinez-
Pons, 1990; Zimmerman & Pons, 1986) 722, H C#lfHZ=EH IXFED XD RWVEREICAR TR
T®H Y (Bahrietal,2021), 4> 7 A FE OIS L7RPL CRAEIZER Y fHTe CEL 72 [
S Z TR 5 L CEEREEE R-T, £, HORESE LT ICHT S Z L TH
SSEHETHEEZEH L, AEAZERTHZ LT, AEREEEEZRESELI LN TE
o

3FEGE
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2%,
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BT CTH D02 ST,

SE e
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>7,
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U7 V7 a3ttt EEE & I38E RS (1) FEkoiIR & 0% (Regulate the
selection and use of knowledge). (2)HEDE & 2K (Set and attain goals), (3) FE A N T 7
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AWFZETIL, gk - EERFQ2022)DFERE & LITTEHNAED I B2 W R ZM Y | 2022 -5
FHNCHE COIL HB 28 A Lz, #fgEY —LE LCRILT 7 — R &R LT 2021 4
OFER LB LT L 24, ZIRITHZY | SERR LNz, T TR, BALLERALE
ZOWHFE ZRET D,

2. COIL 7u¥=Z k

COIL &%, Collaborative Online International Learning DEATEETH Y | B7g 5 RFOH=E
HORTFTCOEBERA T4 FHOZ L THDH, BAODITRAIZED TREDOH R
BAIBE(L ) OB E LT, BB KT, BEOKELFRF EFRNRESI RO 3 KFIFE
TN—7 1%, 2018-2022 FEE D S, HA COILMEE Fm v =7 M % %EH L7-, Charlotte
X ERERFPLERARHELZRHE L TBY ., TORBMRNG ., FHIRISLKFEE ORRITORN -
Too BRERNI R 0T, 2018 AE BRCFEWI O A COIL % 32k L TU =23, 2021 4R IIH]60D
THEFHMORZH A2 IR LIz, Bl Lz X 5 ICEFHMZHRONELZ T2 TOBEATH -
. FERIT. BEBBAEALTOTT Y27 N ThLUE, HKEREAS T R 7 55
HMTHLIELR D D L OfEGRE S22, 2022 FEICHEEAN LT, Z 2Tk, &7 2021 4
EoT7ny=zy7 hOHLERLEBNTLH LT, 2022 FET RV 27 b EDENITONTHL
HT %,

21 2021 FEEFREFZHO COIL FvnT =7 b

Charlotte Tl, HAFERFRE/NMEEZ ERMIC L T B AAGEREE] 7 7 A COIL 7
Yzl FNEEAL, 207 7 AR LTEFE 16 NEEBSIN LT, 2021 X, aa
FTRUTI v I ORFTHY, MEREPZELEINTWERITLH Y | EERTITIES
(NI ChH o7, T THA L COIL 7'u Y= MIHEIZE WA SN,
DT ADFGEA L, AAREFEED 3FL L Filnid 2028 %, TENDLD 1 ADOR:
ArabrEx, 2BNT AU I N THER ST /=, The United States Council on the Teaching of
Foreign Languages (ACTFL) @ Oral Proficiency Interview (OPI) 2 & L IC L CHIFr+5 &, HA
FEEERE /)X, Elementary-High 7> 5 Advanced-Mid ¥ CTOFAENERE L. F4AEM CTHAGES
RREESI DN KR E o T,

—J . FRHARSIRFE TR, THARGEFE ) OBESR 12 AnSLic, 207 7 ADH
L, BARGEOHE _SiEEBICONWTHELEI L, AREFICHET 2 EERLOMEH LB
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ZHZEThD, LIED-T, HEBEFHESHECIEZS2bOD, HEEOEBEZHM L L
727 AT, 77 ADORERFHRIT., K% 3FAL 4 FAEOERE I T, 3FAICH
T DEANIATEY I 28N L, TORIIFCHREHEOL &, 2EFE TO2EMER U A
V=TT HZ ETHDH, OO, RIEHGLHOTFTAE GHFEAE) 20204 AND
WwEE L TR, %D@#ﬁ(3$$)@2m1$2ﬂ@ﬁmfk DBEDPE LTV
711_0 iﬁﬁ) 20%'@‘( 2}\@ ?%L/Lﬂ‘i EHZIK: unnﬁ%f&)oﬁ_o 2AO) ?é
ERFAE LT 1 BRI ARERGEGE LR URELIEEL TR . HAGEREIHER O)
Nl L~LTh o7z,

F1ILZCOIL 7uav=Z bOWNERLIZHEDTHD, COIL 7= b EFEREIZ
oD, WKOFIANERD 4 AD 4 BB OHRTH-T-, £ Z T, %@4ﬂﬁ%cmL
TEEE U CRRIRIEDED L 912, 2 DOHEEIE A2 Clz, £7. Charlotte Ti% 1 HIZH
FHINEE > Tz, 2 HE 3 ADMIZ, COIL THH T 4 ATy v a v —~ &l
B AT ONT OMEfFIERE R HEIRENHAIAATS, £ LT 3 AIZiE, B2 28 AoBINE
., BRI ATOOSKHOT—L, TAU A2 NEBARME 1 AND 3 AERNB725 47
V=TT T 298 2 7=, 3 ARIEIZIE, % v MR E Y —/LTh 5 Padlet &
HWTIZN—7NTOHCHRMNEE 2B 2 /o7, 2Dk oiz, 2 AL 3 HICAREZ R el &

BEETELZET, 4 AB1THEHIOT SICERORTIEI NGO D LI Lz &3,
B 1 OHEHMTH D,
#£1
2021 £ COIL 7' ¥ = 7 bk Difitu
Charlotte 2D X X 7 B BRSNS KEEDEZ R
14 Charlotte F~HBA 1A
COIL O ¥E{i 1% &) N/A
2 A COIL O Y& 15 8 N/A
38 COIL O #&{ji15 Hf) N/A
OILIEF D 7/ )v—745F (3 COILIEE D 7 V—"T751F (&
HAE  g) B)
Padlet Z W C H K TH DK  Padlet Z VT H KB TH
1 Ir
4 A o) U N7 R R B A
% 1-33 COIL JEE)F i COIL 75 & F i
BB COILIEENE T COIL iF @& T
IHIT, 4 AICAD L, WRFEFORT =07 NV—TIC L DR %, R 30 47,

MEMT DI ExiRk LTz, 7T ALSORRIC,
DRI T ABFENCTELT7 7V EHWTEB IR 2 & & Lz, RS
%E@?4xﬁyvay?~7mgdmt%

Based Language Learning (PBLL) %3 AL T,

XA T L TWSIETREED L L Rl (R 230
A E&2 o 72D 73,

F2OHEHMTH D,
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DX AR T 2021 D COIL 2B 7o TofER, FAEDOMRENE N -T2 2
EHERTT = E D T LN TEIZNER - 35 2022), BARRYZRRERIZ OV TR, 5 3 il
BWT22FEETa 27 POFER LKL THRRT A0, 22 TiEEE+ 5,

%2
2021 4% 4 A @ COIL i&H) (Charlotte)
Week/Date 7udxl NHE SFEHDO N Y 7
Charlotte ZAED X X 7 > Py 7 HH
Weekl April4 §¥ Qs.1&2 47 3% O8N
%BY¥ Q3&3Qs2 AOWEAKIE @Bk, SEAILC
Week2 April1l  §73¢ 3 ADEZEAH S ) RS —0 0y b BB
B¥ A DDERFE TR/ ER A BN
Week3 April18 Fr¥ HADGERFE Charlotte 434
B BROLEEZHRS FafiE) B 37 K248
Week4 April 25 g¥ ARBS(ppt) BRDAEE
B¥  HERBHE(p) JI 77Tl

OINAE « 8157 2022, pp.12-13 % & & IZ1ERR)

22 202EEFEZHO COIL 7udzs b (hELR)

2022 FEEFEFMO COIL 7uy=7 by, 2021 EEF v Y= 7 b & EARMICE CUHIRIC
FUHFEEZHWTE DB IRoT-, 2L, RO 4505 T HIEICWEEL A T,

(1) 2022 4EFE COIL Dt s
a. 4 H OB EZ NS, 3 AFICT 2 _XEHE OR/UE CK)
b. 3 H &AM D Padlet DFEFHOE Y 08 (A K)
c. 4 HDORZWRED T 72 A r ¥ o — AERE (CK)
d. F#aE L= FEICHT D8R - OV IEL (k)

F9°. (la) IX. COIL BH#ARID 1 A5 3 H DOIZ Charlotte TIXUEHIEE A2 B Z /e~ 7z
. FORE, FATOICHEHEEE N DHEBETE L L) ICHEN B REMEL-Z & 4 th
LTCW5, (1b) 1%, 2021 FEEICRB I o 7= Padlet ZHWZHOHENMZED LD, W& 74
DRI E T AR LA RME D=2 LR L TWD, Z9FT5Z 812X, Padlet D
BIEICIR O D PRSI 270 < Uy R IZTICEENREFTE DL L)Lz, £
BRICRMDIEE > TobiE, (lo) CHDH LI, TA ATy a D7 —<O0F#HF A
JHEBIEIC)~A L RLT, ZAENEND Z <K EHEZZITTEALOBE L, &
%o (1d) X, 2@ LT, COIL IFENCEET A I F I EFREN LBV IR LI
R SBAT AL oL, FERWOTE COILIEICEEZMIT TWVWA L o5 RS 0 &
L7zZ EZERLTWS, (1b) UADIEAIZ, 2021 ‘FETHFRAECEMLTWEZ & T
IXH DM, 2022 FFETITISHICHERRLS . TLTHEHEEICB I o7z, 728, (lacd) 1X
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Charlotte N FRMIICE Z 2 > ToEE L OSERTH Y . (1b) (ZHKME S TE Z -2t

HNTH D,
WEITIZ., 2O OWE S ZEE 2 T8 A L= 2022 4EE COIL OREHE-% . 2021 4EJE COIL

DOREE & il U CTHRT 5,
3. 2021 4E B COIL & 2022 £ COIL DifE Rk
31 BE LIEEIRNE

ARETTIX, 2021 4FFE & 2022 FFED COILIEEI D% R % i35, COILIEE O I 1L
2021 4EFEN 28 A 2022 4EFEN 23 N CThoT-, HEINALHE S OFEMIT. £ 3 ONAEL
21HiE 22Hi T =B Th D,

=3
2021 4EFE & 2022 4EFE D COIL &2N# L IGEhNE

2021 £ COIL 2022 £ COIL
S AE Charlotte 16 A\ B 12 A Charlotte 13 A i 10 A
TN—T53F 8T L 47 N—TF (3N) ITXTE3TN—T 3 A)
HI4E COIL &in¥E N/A Charlotte 72 L Efl] -3k
ERY — Padlet }2 ONEIIRISEET 77V [FHARIEEET 7V D

TEEhHAME & RFRETHY 4 1% 1D 65 4 B ORER RS (MR L)
j(;@h)arlotte FAEIT 1 AND 3 H ORFERE I HEETE #) & 52

FEHSE HAGE K Oveal ([ 4E A ©)
ﬂ%ﬁ% Charlotte [k A AGESEE] (3 fﬁ%h@??ﬁ)ﬁ‘) (T 4[]

L) wi THAGESY ) GHEAEU L 24H
i) (MI4EE C)

REHH Charlotte HAGEDOEG (WERL) N
FE  HAGESR SRRSOV T O, i (4
A L)

32 HRY—V

HRT U — MRy = E L THERA L, SINEN COIL IEINIH L TED L H KL,
ENRFONRTELENCONWTOT —F ZIEEE TRICINE L=, HARM G TENZEH
AFERR & JeEERR A HE L, mm&f%zmz@ﬁ%ﬂb%ﬁ@7/& e Lz, R417H
MEAZAARGFETRLTWD, B 120268 4 £ TIHERENORIZ L2 RSP E, ERH

iEEEIEIK@ﬁ/J‘fZ&OVCU\
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33 T Uh— M NER
33.1 BT

T — MERE, 20000 (BRI 1 200-EM 4 ORI%) EEBH (EM S oRZ) (12
ST THET S, HSITBHT —F %2 2021 L 202 FEETHILT-LDTH 5,

x4
COIL{EENZE$4 457 7 — FNHH
&5 B =R
1 TAUDANFELEORZREINL 1. DRELLI o ~5 L THELN

U T-TT D, 7=

AN 30 P LA ET L7274y 1303 BAF, 23047 < BV, 3.30 4304 b
3 FoOFREEMHVE LD, 1LEICHREE, 2. HARGEEHGEN Y~
3. HAGE
4 HL., FEREICEES DT 1. LW, 2. 85502720,
5. 3. L=< 72
SN ULT2 N TT D,
5 RMEBICOVWTOa AL Ny
ENTLTEEN,

x5
x5
2021 R & 2022 FEE DT v — MR (BT — )
5 B4 P Charlotte Brpd L N7 R
2021 £ E 2022 FEE 2021 FEFE 2022 4FBE
IEENE Lo 93% 100% 83% 90%
2 18130 53 VA EAgit L7z 100% 100% 83% 90%
gé = H AZE D I ff 50% 50% 25% 60%
H JeEE il 5 {# 50% 50% 67% 40%
4 HESNLEZW 64% 90% 75% 100%

o RTEATL. 2021 4FE L0 HEEREML CTnD Z L 2T,

BT, IRWMIEINIER Lo TT 02 E:mnazmEomns, & THHE LM
ST WZIHEWATr—VE (4 £721%5) 2BAZRIZEOE S 2R LTS, 2021 FE T
W DORZEL GEEICEWVEHETE 57, LvL, 2022 EEZRLHE, [HLWv] S&KU~-
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HEFENLD LI HIZEY, FEMOFEEFEMDOENE KT LI t RETHKR L &
Z 4. Charlotte |Z D A B DTS S 4072(¢1(22)=-2.349, p=.023),

B2 Tk, REREEAS 1ENZO X 3045 < B GBI 2) £7213300 80 G 3)
ERZLIEEEZF LIz, 2021 L 2022 FFE L HIT, WEFORFTEWEIEGZRL T
%o FHISEHIIEKR BB I 2722 b b b3, KEZM CA TR M BEE 2 7 54
D OIFEAEGEEEN, TS ENEEZ EBICIRY Ko TRIZ L TWbH 2, [BIEICT
NHRAEL TS EBbs, ok, MEEOBMEICED B o T §f i BN R P OBIE 5540
A ZEMETHKLIZE A, AEEITAON -T2,

B 3Tl HEEE TRICHARRE) GBI 3) & THAREEFEGEN B2 ) GBI
2) LEZFELEEHEGZELLTND, MEFOKRF LS, WEELEITTREELIZE WD Z &3k <,
VT ARGEEZ DR EBEFITHNVTRREB I R> TW=Z ERNbnb, Fro, Fr
SERZFDOFAENT, AARFEOHZRTEEE LIZEIA ) 2021 FEJE D 25%70> 6 2022 455 Tl 60%I12H#
ML TWDEDBEEL>TWD, L L, WMEEDREIZESMADOENE RFT LI A R
ETHIRLIEEZA, AEEITHERIN ST,

B4 TlE, TEESZMLIZWTTN? | bl odrinhs, Ly GER
1) ZBATERIZEOEEZTL LIz, NWGHTOKRET Bl L ES=EE232021 4F
FEMND 2022 4EFEIC/TTHEIIL CTWD, LML, WA ZRBETHERLIZEZA, EH5
DRFAZ ST EF DORIESMICEREZTIR SN2 ho T,

WIZ, FRMOFEEMBICBLEN H 50, FHEIBMRZ <7, & 6 13 2021 4FED H K4
BoOZMEDOHMBREEZ R LD TH S, [RERICE 7 1L, 2022 FEO B KB OMEER
BaERLTWD, ZbE D e, AEZMEBRRIFED LD DIF20214F (Re6) @ [
MELW] & THESMLEY] OHBMOATHS, DF D, 2021 FEOIEFE) TiX,
[ RWBIE L EJRCT2F2AEITE THESNMLEY] ERoTWeZ bbb, &2
AN, 20224FFE (F7) OIEENTIX, 2O L5 BRAHBEBERNE - 7=<BEHN TV, ZoH
i, 52000015, 2022 FEOFRERTIE, 90%H L <1 100%DOSNE D HEEHT
Lot 2L T THEZMLEZV] EEEZELTHDLINGTE, ZIETXTOSINENE
L, MLV E RS TWADIGE, MEORICHBEREMRITMN LI W EHEZRTX
%, OF D, COIL IEEN T B EERRISRNERIR & 2o 7= 2 ERIAT, 2021 4EEIC A
OITFBEBRNIEZ EoT2 W DHTEA D,

6
FERBSEREL 2021 4EE Charlotte & D AE T — % (n=26)

RIHE LD AV IREH] RIS 58 BESMLUEZN
RMHE LU 1 -0.007 -0.219 0.723"
AR Vit PRy -0.007 1 0.236 0.035
RS e -0.219 0.236 1 0.144
BESMLEZW 0.723™ 0.035 0.144 1

¥ =p <01
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®17
FHESFREL : 2022 4 Charlotte & F DA BT — %  (n=20)

RHH L ZRLAE A Rism BESMLEZY

AP LN 1 0.439 0.350 0.175
AV IRF ] 0.439 1 0.162 -0.175
RIS oE 0.350 0.162 1 0.254
BESMMLEZW 0.175 -0.175 0.254 1
3.3.2 o

AEiTIZ, 7or—FMEABO IRHREEFIZONWTOa AL FEENTLFEW GRY
5 1| MHELNEEZICOWTONT 5, LT, BEMRI AL MEBFEN/Ra AL N
T T %,

F9°. 2022 F£E COIL IZRHTAEEM R a Xy MEFRINTDH, BEKHa AL M, (2)
IZ~ 9 K D12 Charlotte 726 3 BB 72D A T, MRS KENGIZ 1 LN Lo
7=,

(2) 2022 4 COIL OFEER) 2 A > & (Charlotte D )
a. FEZEDNH DD Y 722 RO 5 DOREE LV,
b. HIDIFIRELIE T,

c. 1x1UC=Zhholz,

(2c) @ 1%l UreZehotz) L. BRI AT OOXT TOWRENZFHLL TV, 3
AN 1RO T N—TIZE8 D Y Ton=Z E~OREBbid 3.1 % 32K . HEN=
AU REDLDONLIehoT=Z Enn, BINEIT COIL IEENI X L TR 4 B 72 88
7 DLAY Ry N WiV N a

BERIT AL MIK LT, 2022 FEOEEH AL ML B) IZRTEICEHKTHH- T,
ZARKHJIZ, Charlotte DFEAENG S ODEHER T AL ERHBR > TWND,

(3) 2022 4EJE COIL D ERIa A b Charlotte |
a. Lol BHL LA, 9 A 3 A
b. BIESFEOM EIZIIRA N FiElE 572, 7N 4 N
c. Bk FET, (PN N
d. M2 & 2 B ERRRERTE > 7, N 1 A
e. 7 7 ATOHEmEmDIEERTTZ T, 4 N 0 A
f. DOMENTE, 2 A 0A
g. NEYZRHY | FUBKZZOTELYLT o7, 0A N
h. HHERHBANGZ/2OTH >N LroT, oA N
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L1172 TR Y 2 — B0 T o 7=, 0A 1A
j. Padlet 3727 > 72D TXiro Tz, (N 1A

BbEnol-aX s hME, Loz BbLAN-T-] X THESEON LIZIZA
N2 FIEE 572 L0 H D TH Y, Charlotte DA D4 LL E & # e WL N7 K F24 0 48000
KMEZELTWD, o, [TERIUENFERTZ) X MERH D EERERTZ 72 L,
¥51Z Charlotte DFAENHEZLS OBFER AL "PRIRINT-Z ENRbhD, Frlf RN KFAE
DIHFNE BN ST-HER AL KT, [Padlet 372> 7=DTEo72] LWV HDONH
oto_MJ:cmL%%@&m“@U&o&Lf(w)frbkf3ﬂ%%H@Pwmm
RO LD | IZxfIhT HaA L N ThHDH, RIWCHHERY, BRI KRFOSINFA
D D BAEIIRTED 2021 4R COILIREIO S MNE CTH H o7z, Padlet & AV V7=iHE &2 B <°
D T, RMSEEOIEEFNC I VERTEEWHIBEOa A N EHEETE B,

WIT, 2021 FFEEE 2022 FFEED T A M &I L CTHATEV, R 81X, MEDH 729X T
DEEMR AL DS L, WEETIE L SEIZEEDOE ) >T-bD 3 o&2kEH LT,
FOREBERZHBRLIZHDOTH D,

=8
2021 FFJE L 2022 FFED B ER 2 AV FORIEREE (EHT—X)
7 v — ik 5 oEE Charlotte [ BT KSR
HIEBCOVWTOHB=a AV ) 2021 4EE  20224EFE 2021 4R 200224EFE
LS R TE 36% 69% 42% 33%
HEAESEEOM EIZIFX M2 Gk 50% 54% 8% 40%
23 & 2 & B R R ER 72 > 72 7% 31% 8% 10%

*IRTEAT, 2021 FFE L D LEENEMLTWD Z EE2RT,

ELULS AR TE 2] L EE L7=%41E, Charlotte Tl 2021 4L 36% CTd - 7= DN,
2022 FFEREEICIE 69%IZHEM L TW5b, [HESEEOM RITIERA Mk ERIZE LA
IZ. Charlotte TiE 50% (2021 H-FE) & 54% (2022 FEF) DEIEZRNH Y | 2022 H-E D FH )
L TWAH00, MEETEHWRERTH 72, M7 OFRM IR KRS TIE, 2021 45
1L 8% DIHTIH-T=DA, 2022 FIT1H 40%IC K& ML TW5E, MfE)NH 5 & %@%%
72o72] EDEZEIZOWVWTE ., Charlotte TiE 2021 FEED 7% TH 72 DN 2021 HFJE I
N%K%if%éo:@iﬁﬂ\&&?&T@ZXVFKOVT\mmﬁﬁi@%2M$$
FEDRERNDENML THDORDND

2022 ARFEIZEIZ RPN L 2o e 0, TREL SR TE 2] 1S3 2 iRk AL K7
EDREIZEZRT, 2%0°5 33%IC FR->TWnWah, LirL, £5 B3.1HEM) CTRLEENT
— X ORI A R D & 1o TEENIE Uo7z & RIS Uz RN KA 0E|
AL 83 % (021 4RFE) 705 90% (2022 4RfE) ~EHEX Tk v, K8 LIIKOHEZ <L
TWDADRPND, T, RESITEHEETH-72720, LT L haEI ANRT
MIZR B2 o b TIERWZ ENBEHOOESEEZ NS, £, &1 THIC 2

34



LSRR TEZN? ) 2OV THZELZ L TWDHI, BTkl s TRIL Z & 2 F S HERN
BRNWEELTZE B BEZOND, DFEVD, KRS THERD TR > TWTH, TOMRITITIER
DLETH D,

4. BRLEW

PLE. AFETIX 2021 FFE OEFEFH COIL IE#E) & 2022 4F 5 O FEFH COIL {E B O 5 % It
BLTm, FBT7T U r— rORIENS DN T-Z 8%, @) IR TERBYILEICELEDLN
51259,

(4) 2021 4EJE & 2022 4FFE D fE B DE N
a. HEENIE U»o72) T1EB305UER L) THESIMLIZV) OER
2 8 AU TEEIG DS 2022 AR ITIZ 90% LA B L 72 o KIEIZHEEML7=, (£ 5)
b. [ZWHLW) & THESIMLZW] ERZE LZEENKIEIZEN L2729,
2 DDEIZAE DO OFEEIBR DS 2022 HEEE 1T ooz, (FT)
c. HEMZRAMB A AL MR BEIEFD 2022 FFED T NEL o1, (F£R)

(4ab) IZEMIITICE D H DT, (4e) FEODHTICE D2 LDOTHS, EORERD. 2021
ERE LT 2022 FEIIIBIMFEEDWMREN LV mE-T2Z L2 LRL TN,
22HITIRARZ K DT, 2021 R & 2022 FEE DOIFENIFEARMICFE CNE TH - 7=, EE
RSB EZIMZ T80 4 D oT=, 228D (1) TRLELDE, 2212 (5) & LTH
B35,

(5) 2022 4 COIL Mk S (=(1))
a. 4 A ORI ERNC, 3 AFICTHXEHE ORUE CK)
b. 3 A& #&HE D Padlet DfFFHDEY 08 (H k)
c. 4 HDRFRFD w2 A5 ¥ 2 —NAERL (CK)
d. FH %28 LRI T 28R - O IRL CR)

(5) DUWESOMITIEARAICHE U HET COIL ZEALTWDHZ L E2EZ D L, 2022 FE

TEDITEENEMLZ0,  (5) OUESNEBE TH S /REMERE W,
(5) DekFR & ZIITLE D FAEOW R OB HOWNWT, FFETREZ 8D, 7.

(5b) ZERETRTHKEMICEVLERRINTVDLHRIZONWTTHD, fERELD L,
KEZ T TR BARDFELEGD T, BIKE L TEWREEIZORN 722 &8, 3 BioFk
S50 EMOLFHLMDZLENTE D, ZOZEND, FICKERMOLESE I THH-TH, £
DNFNTHAKERITE LT D LN Z DR 5D,

Lbb ZOTIEOV RO L, WMEEOEWHEREZ LV EZ LEZOIKREOFEETH
HE OB bsEmnNn oMb b, HlziE, BRSO CH—FEENRONT-DIX, £ 5

6&1nﬂ%)TF%ﬁi%Lmotjﬂkaﬁ%@mt TR 1ok 2 KEORIZMEO
B THoT2, DFY ., Charlotte DEMETZAVTHRMHFEE LY HIFEHIZR LK LW D Z &
2725, £7=. FIULERSOMEHASEEZZQDLER 3 TiX, Charlotte |4 & & [RIZENZ
DHRVDITK L, BRI RFEOFAIT, 2022 F£ET TAKREBEOLEH] Liz&s WA
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BENBEE LTS, i, KRB E RN EHEE 2 3 EELS B2 20, RimiMT b
FE7R - FEH 248 0 3K L Charlotte 2470352 1 7= Z & T, Charlotte “=A 1L A FitlE B~ D BT
NEED, BAFETIVZLSGELIEWEE LD L)oo EZEBEWRL TS L oI
LD, Charlotte EDEMESIT R EE o722 LIk VY, RN KFDO%4E ¢ Charlotte 5%
HEWZBISIEOND K210, BARGEZMEORERINELS 22 | HEMICAARGEZ T TRIELT
WX IZER L CLETZAEMER DD, S5, BEMNaAY bERLE 3) ©F 8

(332 EizMR) oHix, BB KXV 6 Charlotte DN LV EL OEEN AL b
FETWDBIENIT-ZD bbb, TNHDZ LidAk7, WMEELOEWIERZ L
L7EDIEEARLY L REOFRATHD I LARBLTEY, 2022 FEIEEITLVITEIL
THELZHSTONKERTHD ZENTOHBLNZDHEA T,

%I, Padlet O KOOI OWTHI A Z T L72v,  (3)) I2hHbH L 51T (3.3.2
i) . TPadlet N 7-DTEmo7=2] LWOHOHEWZ AL BB, 2y (5b)
D 3 AfKAKED Padlet DFEHDED R0 | IZHINT 2D THLZ LIFFR L2 T
bb, T THEET XL, Padlet D2 COIL IEBIOILIFIC/e D EVvH Z & TidZpn e
W) RTH D, COILIZPadletZH D Z EIX—METH Y (3 - #2023, Wiasih 2020%) |
ZTOHBEWINFIIRENWEEZBND, 7272 L. KRFFERICR > TV 2IE, 8 2 Bl o FRIETE
NCFELZERIEDIMNEND -T2, FEREY — /LD Padlet DEHZFRTZ L3, 2z
> THEDER HEH SAREMERH o 72, TD, AIFENZI T D Padlet Dff &2 B Y <
DD THY, FENGLERZEONTEENI ZETHD,

AFETIE, AN LW E Wb A EZIO COIL %, 2 FHE T FEhi U755 R4 H
LTz, ARTERERENDOTNCER D 4 H OB ZE92E 5 72012 3 H £ TICERTE
ERZTZE, FLTCT A ANy ar T —wRF AT RO TOPBLLEEA LI LD
208, 2AEMEZBUCHBLEZEBEIKE TH o2, ZHITIZ T, 24EH O 2022 4 ETEH)
IZBWTIL, [HFRIEG0HET - AZBMEL TB IR LW o &b AWESREZINZ T,
ZOREFR, 2B COIL TIX 1 FRICHARTHAEDOWMBEN I LM LZZ L 2Rd 2
EMTE, RFEREZENDD & LT, KEHEFEFWO 2 FHEFE O COIL IFE)L, 2 %
H#iGE D COIL {REh &2 ik 35 &\ oz, I HRDMBA~DRBEIZORIT TN Z 28,
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Teaching Multimodality and Politeness in Japanese
Hyun Ji Kim

Kennesaw State University

1. Politeness in Japanese

The majority of Japanese language teachers may believe that they already know very well about
politeness because they know how to speak and behave politely in Japanese and even teach it in their
classes. However, if someone asks them for the definition of politeness, they might have difficulty
coming up with appropriate words to explain it. According to Penelope Brown (2015), “politeness is
essentially a matter of taking into account the feelings of others as to how they should be
interactionally treated, including behaving in a manner that demonstrates appropriate concern for
interactors’ social status and their social relationship.” What we should focus on here is the point that
politeness plays a pivotal role in constructing and maintaining social relationships. In other words,
politeness in communication is the essence of social life and interaction. Kadar and Haugh (2013)
claim many social actions, such as how to behave politely, and the pragmatic meanings carried by
those social actions are understood in “the locally situated context.” “Locally situated context” means
that each community or culture has their own social interactional patterns or social norms.
Consequently, understanding how members of a certain community interact is an important key to
grasp the culture.

Then, how is politeness embedded in Japanese? In Japanese classes, oftentimes politeness is equated
with honorifics or formal speech style. However, there are a lot of experimental evidence that the
Japanese use various nonverbal cues to express their deference towards the interlocutors. Until
recently, research on politeness was almost entirely focused on verbal politeness — in what context
Japanese people use honorifics. However, an emergent and growing body of research is showing that
politeness-related social meanings are indexed in complex, robust and cross-modal ways. For
example, Ogino and Hong (1992) conducted a questionnaire survey on what cues Japanese people
would make use of when judging the level of politeness. This survey reported that a Japanese person
would mostly rely on the appropriateness of the speaker’s use of honorifics, followed by facial
expressions, tone of voice, gaze, gesture and attire. Moreover, changes in pitch and speech rate are
typically associated with politeness (e.g., Ofuka et al., 2000). Also, we cannot forget that how
frequently Japanese speakers nod to show their attentiveness (e.g., Kita & Ide, 2007).

2. Teaching Multimodality of Japanese

With abundant evidence of multimodal strategies of politeness in Japanese, the majority of Japanese
classes over the world do not cover them, even though the interest in the communicative competence
has consistently increased. There must be multiple complex reasons for this. However, one of the
biggest reasons would be that even Japanese educators really do not know much about the importance
of teaching multimodal or nonverbal cues of politeness in language classes. Why can we not just stick
to grammar and vocabulary? The answer is because there are culture-specific non-verbal cues. Here
are some examples that show such cultural differences.
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First of all, Frisen (1972) compared the spontaneous expressions of American vs Japanese persons
when they watched highly stressful films. The research was conducted with two different conditions.
The first condition was that the participants watched the movies with a male experimenter who was
older than them. The other condition was a lack of the experimenter in the room. Regardless of the
presence of the experimenter, the Americans expressed their negative emotions. In contrast, the
Japanese were more likely to smile when there was the researcher with them, whereas they showed
their negative emotions when they were by themselves. This study indicates that Japanese people tend
to refrain from expressing their candid emotions when they are with someone more superior than
them. Secondly, the Japanese head nod means only continued attention and not the assent typically
attributed to it by North Americans. Consequently, an American can suffer a rude awakening when he
finds his Japanese listeners in significant disagreement after a long presentation where all signs
seemed pointed toward agreement. A comparable confusion has been noted for contacts with
Bulgarians. Lastly, according to Kita and Ide (2007), Japanese people more frequently use nodding,
aizuchi, and final particles than members of other communities in general. In other words, frequent
use of these cues may bother others from different cultures.

Japanese students will encounter many difficult situations when they interact with native speakers of
Japanese, including the examples above. One of the roles as a Japanese teacher is to help learners get
ready to communicate with the Japanese in native-like ways. Therefore, teaching multimodality of
politeness is indispensable in the class where pragmatic competence is important.

However, it seems the available resources to teach multimodal aspects of politeness are fairly
restricted. In the beginning of both Nakama and Genki, most commonly used Japanese textbooks in
the United States, they explain that you should bow when you meet someone for the first time or greet
to someone socially superior and use both hands to exchange business cards. However, other
descriptions of nonverbal cues of politeness were not found. Japan Times which is the publisher of
Genki textbooks provide grammar videos, but the interactions in the videos are unnaturally scripted
and actors are not professional. Therefore, the necessity to develop more authentic instructional
materials inevitably arises.

3. Present Study
3.1. Objective of Study

The first goal of the present study is to gather non-scripted spontaneous interactional data. Second, to
identify what nonverbal expressions are particularly used as cues of politeness in Japanese. Third, to
analyze how the interlocutor’s social status and contextual factors influence politeness strategies.
Last, to obtain any possible pedagogical implications.

3.2. Methodology

7 Japanese college students from Japan, 4 males and 3 females, were recruited for this study. They
were asked to bring their own close Japanese friend as a secondary participant. Additionally, 1 male
and 1 female Japanese professor participated as secondary participants. The experiment took place in
a university laboratory particularly for gesture studies.
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The participants interacted with two different types of interlocutors. One interaction occurred in a
deferential situation where the main participants spoke to a professor, who is someone with greater
power and some social distance as well. The other interaction occurred in a non-deferential situation
with a friend who holds equal power and no social distance. In both situations, the main subjects
completed two tasks: talking about movies and role playing to apologize to the interlocutor for
impairing or losing an item borrowed from the interactant. It would not be difficult to presume that
the participants will behave more politely when they do the role play task. All interactions were audio
and video recorded and transcribed later.

Regarding the data analysis, six categories of nonverbal cues for analysis following Brown and
Winter (2019) and Burgoon and Dunbar (2006) were established. Specifically, the frequency of
manual gestures, nodding, headshaking, stretching one’s back, gaze aversion (avoiding eye contact),
and adaptors (self-touch) were counted. Then, the raw number of occurrences of each nonverbal cue
was converted into the frequency per second. Additionally, those cues were encoded by ELAN
version 6.0 (ELAN, 2020), which allows its users to quantify many aspects, such as the size of
gesture, the use of both hands, and the like.

4. Findings
4.1. Quantitative Findings

As previously mentioned, the subjects participated in two different tasks — talking about movies and a
role-play apology. Table 1 demonstrates differences in the average frequency of the nonverbal cues
employed in the two tasks with the professor. When the imposition of the context was high or in a
more formal situation, there was a decrease in manual gesture production and head shaking, whereas
the frequency of nodding, straightened body posture, self-touch, and gaze aversions increased.
Similar patterns were found when the participants interacted with their friends.

Nonverbal Cues Movie Role Play
Gesture 0.064 0.036
Nodding 0.146 0.182
Headshaking 0.002 0.001
Erecting body 0.003 0.006
Adaptor 0.011 0.014
Gaze Aversion 0.103 0.107

Table 1. Change in nonverbal cues depending on the task

Table 2 displays how distinctively the subjects manipulated their body movements depending on the
interlocutor. When they interacted with a professor who is in a higher social status, the participants
more frequently gestured with their hands, nodded, and straightened their body. However, they shook
their head less frequently, touched their own body and avoided eye contact. Both Table 1 and 2 show
that the interactional and contextual factors influence the nonverbal expressions of the participants.
However, note that these figures are not statistically significant due to the limited number of
participants.
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Nonverbal Cues Friend Professor

Gesture 0.030 0.036
Nodding 0.033 0.182
Headshaking 0.003 0.001
Erecting body 0.001 0.006
Adaptor 0.050 0.014
Gaze Aversion 0.134 0.107

Table 2. Change in interlocutor

5. Qualitative Findings
5.1. Body Posture

This section shows examples of the different nonverbal cues from the qualitative analysis. The first
instance illustrates that the participants of the study generally kept stiff and rigid body posture in the
deferential situation. Figures 1 and 2 show Participant 1 completing the two tasks with a professor. As
in Figure 1, he slouched when talking about movies that he recently watched even though it was his
first time meeting the professor. He also often held his hands. On the other hand, he leaned toward the
professor during the role play task. In addition to his torso, he kept his hands on his knees without
fidgeting them as shown in Figure 2.

AW/ A7
Figure 1. Participant 1 completing the Figure 2. Participant 1 completing the
movie task with a professor roleplaying task with a professor

In contrast, when the identical subject did the same tasks with his own friend, he sat deeply in the
chair regardless of the task. As you can see in Figure 3, he took the most relaxed posture during the
movie task with his friend. Also, he frequently touched his arm. For the roleplaying task in Figure 4,
he still leaned back in his chair. However, his torso looked more straightened, and he held his hands.
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Figure 3. Participant 1 completing the Figure 4. Participant 1 completing the
movie task with his friend roleplaying task with his friend

5.2. Bowing

In addition to the rigid and stiff body posture, it was found that the participants bowed more deeply to
the professor than to their friend in general. Figures 5 and 6 demonstrate Participant 2 completing the
roleplaying task with her friend and professor respectively. She lowered her head more to apologize
in the interaction with the professor as illustrated in Figure 10 than the friend as in Figure 9.

: i
7N

Figure 5. Participant 2 completing the Figure 6. Participant 2 completing the
roleplaying task with her friend roleplaying task with a professor
5.3. Gaze

When the participants were apologizing to the professor, they showed another behavioral pattern, that
is, they looked at the face of the professor while they were bowing. This may indicate that eye contact
may increases sincerity of apology in the Japanese society. Figures 7 and 8 demonstrate Participants 1
and 2 keeping eye contact with the professor while they bow to the professor. This phenomenon was
not found in interactions with a friend.

42



Figure 7. Participant 1 apologizing to the Figure 8. Participant 2 apologizing to the
professor professor

6. Implications

This section summarizes the implications of the present study. First, the findings of this research
demonstrate that there are certain patterns of nonverbal expressions that show one’s deference in
Japanese in addition to the use of formal speech styles. Note that the experiment had some
limitations, both in size and execution, and so these results should not be treated as conclusive.
Second, teaching multimodal aspects of politeness in Japanese can help Japanese learners understand
Japanese culture and improve their pragmatic competence. Last of all, we should consider how to
teach multimodality and politeness. It is hard to collect authentic spontaneous communications, but
we can share and collaboratively do it together. It would be recommended to share these results with
students, because even seeing a few examples of native communication is often enough to enable
them to start speaking pragmatically rather than robotically.
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“Pragmatic skills are great because they're much more real.”

” It’s important because it allows the conversation flow much better and makes the people (or person)
you're talking to, to feel like they are being heard and you're engaging in the conversation.”

” It is important to understand all things in the language and to know what is socially accepted. This
can help you connect more with people while speaking in Japanese.”
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“Their use of Japanese fillers/aizuchi would be used to help them process and provide an answer or
topic to the conversation. The timing of their fillers was during the other's dialogue and was also used
before they spoke. They used #2 and = quite frequently to help the conversation grow and continue.
Whenever they finished a sentence the other would acknowledge what they said by nodding and
humming.”

“Their use of Aizuchi helped to make the conversation last longer and signal when to respond. While
the other was talking they would nod and hum in response to show they were listening.”

“While watching the video, their usage of Aizuchi really made the conversation move in a very
natural and productive rhythm. The timing of when it's used is very unique and specific because
certain Aizuchi like " 9 A" could be used while the speaker is still talking, yet -- while it may be seen
as rude and interrupting in English -- it is very obviously a kind gesture to show that the listener is
truly paying attention and being reactive towards the conversation. Other Aizuchi used like "% 9"
and "IEV " tend to be used when the listener starts talking and as a way of either agreeing or just
showing that they understood what the other one had just said before adding their part to the
conversation.”
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Comment A:

I like how you play off one another well, your responses feel like they fit. As for aizuchi, both of your
/v AU's relaying concentration and focus worked well! I enjoyed the use of 72 % |% &£ as X-san seemed
interested, and A-san's <& 9 T 42 helps bridge the conversation. Great job!

Comment B:

It truly brings me joy to see just how much X-san is improving and to see how comfortable he is
getting in using Japanese. We were in the same class last semester and I love seeing the progress. X-
san and Y-san are very engaging in this conversation and seem very confident. Both were really good
with conjugation and using the correct tense.

Z-san you’re really improving! I’m sorry for your loss but I’'m X-san was able to help! She is really
kind. This conversation is really good and it flows really nice. There was a good amount of auzchi
added and the pronunciation was very clear. I enjoyed it a lot. Good job!

Comment C:

Hi X-san~ I'm very sorry to hear that you were injured; I wish you a speedy recovery! I can imagine it
was challenging to begin the conversation on your solely, particularly if you are accustomed to
having a conversation partner.

I A FADOHID K 5 (ZPragmatic SKIllIZ DWW TR YT 4 T 7/pa A ]\ib\’Cb\é ?60)753‘
Lol —HTaRAL FBRCOFID L HIZFHENFER LD “oenn’ [ZEAY
BWTEW -2 AV MY RZIT BN, @:%/$C®mfi$%®§xﬁﬂ%i%hf
WHN, ZTOWSZMERA L TUSMEa AL FE2EC LTIV EWEEEaI =7 1 24

48



KL TWZAMRBELBRETE R, LarL, SBOMETHIR~503, JLFE, WE. #HH
2 2 = =7 4 HPragmatic SkillZfiE 25T F X— g OB S NI ER DAL
EThoHEEXD,

FOEENY A 7V WTIZ3ET o 7o, FHERO 7 Y = 7 k& L T“Pragmatic Skill
[ LD 2525V y AL ETADERE T o7, 20T ny=r FTEFEEEREN,
49 % Youtube Channel F|Z %28 2 A3 EE7E & > 7= Pragmatic Skill 2 121N, 7 7 A A
— FROREIZZOE A ImA DV AU ZEB LT, Ty Ve — a4 o0dfdx 527, %
7o, MBAOBRIIZA SN E 2T =4, RI~v, BEST VEFHOF LA TND
Pragmatic Expressions# A/ 752 & & Lz, KO L v R ETHIZT H7-0I12H
FICHEREST = A= a2 AN LT, ARERNSEF R T T 2ED L O L
Iz BIZT TAA=DPDVU YA ETHAZRT, BT 74— Ry 7aXsbzfkdd)
farzt Llc, FAEDEMIZIT ThWnob) | FRAR3CRFHE M) . Tk . TX
). 7 BIEART 4 =T 7=V ERARERLIZbDIC L ZHEER R O
oo Flo, PEPERLIEAT 4 T OERAL LGOI, T—F ALY — N7
YIR—=NZIREDT = A, FTI=. £ L TAKDYoutubeFAl e & &l - Tz,

IOV AUVETIHERZICOET 7 40— RNy 7 O EEZ I L2, BERTT 4 77
A REFRLTEY, AENRIER, BE, W= 2=7 s Bk ER o T e S
AN

4. FERBWE

FHREDOROCZ DT, 2023/ FHE THIBRICT v r— b afT o7, ARE#HICSMLZ
SOND OB, SSANDOREIENRESL T, RIFEIOFT [ 2 OFEEE ) Pragmatic SkillD[A] 12—
BN Ty L) BIWIZR LT, 90.6% D740 THAGERGEEE ORFEa M < 2 L3k
INeoTo) &z, RIZEN-T2bDIT [T CEFEL2HETHIZ L] TIA% ThH o1,
39.6%DFHEN R T 4 Tlea iy haELZ L] EEZTHWT, BT 74— KRy 75T
HZ LRI AT EB X TVDLFEER B DN LR GhoTz,

Flo, TEOMEPR—FHELroT] EWVIBWICH LTIE TX7 TORFENEEL o7 )
EBEZTFEIXT%, F£72 TPragmatic SkillDO Ly A BT A ZAERT 52 ENEELN-T-)
EBZTFAENS09% N2, RT R RGBT AT DICFEEBAVWNAT Y 2 — LB L
T4V, Pragmatic ExpressionZ AAVZR7DN S G #E 2 LT, #kli 23 5 720DI1Xh 72 ) OF#H
MWD T Z EIM T DRERIZ OB T2 bBEZ NG, £, Ly AU ET LD FDiA
AMESDERE L TEXIPENEL  ANEMICESIR b OEREVIE S L EX2H0 | H
EOTCREICIRD AT EEEZLND,

Wiz, TEOREN—FE Lo EWVIBWICH L TiE TREAENEFEOREE
AT & EEZT-FAEIL86.8%., IT TTRAEDMERL L 7 Pragmatic SkillD L v A BT 4 %
DIl EEZTFENRO% N, B THNEEVHTEIVIE TRTES - RA5&% 2155
EVWHTEFINE L -T2 EZDNDTEAH DD,

BB TAREFORI %A, BAODT =4, RTI-HEICHEDNLTWD
Pragmatic ExpressioniZ £ V525 < K D27 o7emy) &) B3 L TiE88.7% D A0
NI E&EZR. N3%DFAEDN [£45) LBEZT, Wz EEXTZFAEIT0% TH >

49



oo NIV & 1253 LEZTEFEEEDED L100%THh o722 LN ARIFE N [X
DE| TIFEITN ST EEXTHRWEA D D,

FIZABOBEERETH XK BHAFEDODEZ v a T TEokricLizb kv BEL
pragmatic skillszEHGTE 5 L E S0 EWOEMEZ L7z, FAORZKIZIX 8275
Tl AT TROERICEHTLSZ L) . THARENEGEE ST . e
738 % 7o N pragmatic skillzfifi 9 2 & | 72 EORIZER G LT,

5. BRLABROBE

RIZIC, BEZDOERLA%OREEZ IR EE 9, Asynchronous Online % 525 L T\ 5
FEBENTIEB O F ) Pragmatic & (7>, £ L THIRT 2 E#ICHOVWTOET A 2Bl L
TEHAEHAT LR E L TOOAREHICW Y ADIETS 5D Lok bia L LEEA D 7
EloTe, Flo, EAEADOT O 7 VAL T A—HALTHDLE LS EHARHY, Hr DR
XINERETZENTEALLEAD E- ST, F, Ly AV ETATIIMEATMREZ LT
TAEERL THD AN, TR 7 7 MRS BT, BT 2B S 72570
BDolcl2Ah o mb a0 % 5, 72, R7o L TA YT Pragmatic Skilld 7 2 5 75 1
MTEDLEHE TN EINTERLIFENLEL LR o7, SH%OFESE LTI
Synchronous & Asynchronous D F/ED UG FE DR OENNT L 5 125 7ein/e EHE LTI~ T
BB LT RAN D HT2A D L Bbis,

RRICABEIOE#S 28 LT, FAIT [TEEE0N ] 0 ) DT TikenZ & 2
HREP LB, WUIRAAIVT, v Faz—va Tl L) TEN RN iEE
MLETHHEEZBND,

22BN

Bardovi-Harlig, K. (2001). Empirical Evidence of the Need for Instruction in Pragmatics. In K. R. Rose,
& G. Kasper (Eds.), Pragmatics in Language Teaching (pp. 13-32). Cambridge: Cambridge University
Press.

Taguchi, N., & Sykes, J. M. (Eds.). (2013). Technology in interlanguage pragmatics research and teaching.
Amsterdam/Philadelphia: John Benjamins Publishing Company.

50



WETOHAIREICBITAA Y 4 VEIHOFERIZOWTDERE

Using Online Videos in Japanese Culture Courses Taught in English

7R (R T AR
Hironori Nishi (University of Memphis)
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72 £, T —bORRBIZIZEHI AV MELERIT L,

F1: 77— MNEMER L EIE

B HE R T
It was easy to find a video for the video discussion.

| |(FAAD Yy 2y CHALEBE L RO 50IES Tho7, ) | 436

It was easy to prepare the discussion questions for the discussion.

2 | (THAI v a v I AT a U EEHETHOIRRS THh-o7z, ) 3.91

You enjoyed leading the video discussion.
3 | (T Ay var)—F—DERHEHR LI ENTE, ) 4.00

You were satisfied with the discussion you had after presenting the video
you chose.

Y ADPRATBE A R HOT 4 A0 Y 3 VIR TR 382
72 )

You enjoyed the video discussions lead by your classmates.
5 |(DFEN) =X —2BOIT A A ya 2R Ll LT 4.27
X7, )

You learned new information from the videos chosen by your classmates.
6 | ((RETHOPLENRATLEE N OH LWVERZ LS ENTE 4.36
72 )

A similar video discussion can be done online asynchronously.
7 |(RACEOIRT A ANy araedr T4 CHRAMTIT) Z &N 2.73
TE2.)

T — P TCORZEORKRERM L LTE, BEETHLFAEIMR T AT 4 Ay
Va Y OREIIOWTHERNZRFHMI Th o7, MIBELZHEBEMNCES L, 1 @ [t was easy to
find a video for the video discussion.| Ti 5 RN REED & 72 5156 CTHEIEDS 4.36 T, #id
(BN LT BBl 2 o) 5 2 SICINEE A C o e 2N B S 2T, £z, 2 D
[Tt was easy to prepare the discussion questions for the discussion. | (ZX}7 2[RI ¢ 3T 3.91
T, A2 B T BRI P AN N ZRR DU T 5 2 13D o 7o T ERHERI S L D,

IHH 3~5 @ [You enjoyed leading the video discussion.] . [You were satisfied with the
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DN THBEZ R LT Z LN TXENICHOWNTEN, WTFERLh 4.0 Bl O A E O E
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72735, [The videos were fun but it was hard to find something discussable sometimes. (7 74 (%
HANWSTENT A Ay ay TEXHET A ERDOT ORI >7-, )] . [ltwashard
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A, FLTCT v — MRAEDOKENO R T 4 T REETZITANLLNTZZ ENRE
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BENTITH 21T 0 D, BERMOIFENLRFHE VI RO GITEELWVWEEXL X5,

T, BHEOFEL L UIA T4 AL i L CdmBToEmoEE s 7 « A
Ty a AREMSENEETH->Th, BHETOXNEERNORELBIET D Z LR
RYBEPZEAELTNDL ZLIFFETH D, £D LI B TOSIMME Ly
BEENRETIEBIT. VINAVEALTOIE—MNERTOA L TA T 4 AT vy g
YOHAREEO -2 L LTHRAICET 5 L EX0ND, UTAIALTOEF YT 0T 4 A
Ty a NIRENTOFEREFT I =T A —OBEL VOB DIEREEA L i L
TREEL 2D NS W E TRINDD, BIEHONFIZONWTDOT 4 A v a 20T
XV TNEA LATORBORENEEZZEZTELH LB 60D,

SBELEITHOMHESREDOT DX NMMEDEEIZLY, HOPLGWOFEENA 4
— 32y NETT 7 BATHIENTEHERO R, BIEY A b CHEETX 2B)EOMEEH &
BlIA#HS EREZRITLZEDRAIAEND, TOLI IR T CRFPORELZIBET HE
#, TLTHEIHEPATEE S TEET LI LORRIILATEIIRELSELLLSOH
LHEEBEZOND, BEKRECTREZBET IITAICL > TEEERHB LN DMEDER
1. SHBOBENTOHBEOERICBITHEE L2V,

23 3CHR

R STE (2019) [YouTube 223G H L7288 EFREDOERKICEHT B . [HFHO5(H] % wfl
IbT D EREDORELET-LIVIZ) [TERFPRFREASALZRFIL T 0 P =7 s
#1346, pp.21-30

IR Z (2021) T4 T A ARZEICER T DHEMIEE O —3ZE - A AGERRK L ~LITBIT 5
YouTube ANNnewsCH % 7= £ | [ H AGEEE HiEwFstais] 27(1), pp.136-137.

EAEHEZE (2013) [NIPPON3.0 DAL EE ] #aktt

PEEEHL (2019) [ > 2 —x v NENEZFH L7z B AR B ARGE S ORI @itk ozhsf
FIFIFHIZEY LT)  [Proceedings of the 27th Central Association of Teachers of Japanese
Conference] , pp.142-151.

FEFESC(2018) TH 2R BEAEB VG722 SNS THNEFEEZ~ A X —7 5 (BMRFE A Y
v B) ] == Rk
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REIERI—EBR 2021) TAMNEREHB ICB TS Y —Y v Ry hU—F 0 77 Fu—F| [HEE
FRERTFACE] 25, pp.75-84.

Tohsaku, Y. (2017) New approach to teaching and learning Japanese language in the global age:
Social Networking Approach. Journal CAJLE, 18, 1-20.
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K - AR/ 7 b VOICEVOX IZ L % U A= 7 Hh Rk
Creating listening practice with the speech synthesis technology VOICEVOX

PHEFSETR
University of Kentucky

1. frbhuXxrar

WTEa 2 — X XD AARSENEOESRTZE LV, K<HmBTW5D iPhone D
Siri, Amazon D Alexa 72 E DO F IZIXE R A REMN N EDLOINLTWD N, ZOMIZ HEEA RS =
BT a7 T AR, FIELTWS, HABHETIE, FEOEVFEHINL T RWR, 4
% HAGEHE CHREMBMICHEHA L T 2 ERRENCR->TL 5 b b, VOICEVOX
%, R CHEHTCE AT V= ADEFRGHKY 7 FThHDH, TXARNEANLT, F*
YT —HBSIET, FABEATARGELZA L Ea—F—Il5ES D2 LN TE D,
FOE, A M r—Yay, AC—FREL, MM+ N TE, BIfEf T
LEFRARY 7 FOFRTIE, bol b AREHBICHELTWDLY 7 FO—D>ThHb, ZOD
HETIE, 207 bOFERGE, ol 2liE 2T, BREICEDLICERT
TANENES T, TNEHREDO I TADFTHESTWTFLONE, I LT,

2. VOICEVOX & 1%

VOICEVOX L i, =7 YV —2ZADT XA MNGEHrEF Y 7 by =T ThH5DH, #E6H -
FEEHEMDOT, BEITHHANTSTE, TOUVZTH A NTCY 7 Ny =2TEX L ma— R
L. Windows, Mac, Linux {21 > A h—/VvFT5HZ ENTX D,

https://VOICEVOX hiroshiba.jp/

THRARNGA LY T T =TI, BE - AR EZ SO T, IFEFIEFEITEZ oM
T X7z, GoogleX° Amazon 72 & D KFOEAEN B BT Y 7 2T ZHiWET 2 B O S
RMEANDIRFTEETHDH, FTOU 7T, ZOW ONEFTF =N, Bfitac Y 7 U=
TEMEHT D ERHKD,

Coefont https://coefont.cloud/
Narakeet https://www.narakeet.com/languages/japanese-text-to-speech-jp/
Readspeaker https://readspeaker.jp/

J— 27 )27 77 K https://cloud.google.com/text-to-speech?hl=ja
7~ https://aws.amazon.com/jp/polly/

VOICEVOX X, =7 YV —=ATELNTWA Y 7 b =T LW ) |\, oy >
F7 2T L RELSEIETHDH, F—F vV —2LF, BETTa ST LORNERE A
BHL., 07 a7 T MNIBWERH D ANT=608, LT, e/ 7252 %BE LTV V7
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https://voicevox.hiroshiba.jp/
https://coefont.cloud/
https://www.narakeet.com/languages/japanese-text-to-speech-jp/
https://readspeaker.jp/
https://cloud.google.com/text-to-speech?hl=ja
https://aws.amazon.com/jp/polly/

cy = 7 BRERTH S, D7D, VOICEVOX 13, EWIMIICY 7 v = 7 N E &,
HLWAR—=2 g Ut Tnd, 2023H8HOKEAT, Yul 7 La0Y—Aa—
RZANBELTWA GITHUB LT, 70 A7 a /7 Ig~—NZo7ay-Z MZEML T
5.

GITHUB VOICEVOX ¥ 1 K
https://github.com/VOICEVOX/VOICEVOX

3. VOICEVOX OFI| i
3. 1. FEX

WECY 72T EBHTELZ 8L, BETHBICHLIMOT 0 7T L EED A
D—DOThHb, [N THRDLZENHTHLT X720, RN BAGFEOX AT
TZTENE, FABLZOY 7 N7 T, avEa— X —|lHABEZESESLZENT
X, AV TUFTLDOY A= TEREM NI TE 5, HiMZ T TR, FEEORN
FEEIELTWCETH, RMEEZOND,

3. 2. BERXYy T/ H—

HEINBHSOR ST HDLE N, TFA ML LT Y7 ME, ma4dzobhb
EIANRED—DTHD, BLOFEHENZITDHZ LIZL ST, VA= THMIIANY
T—2alEDTHIENTED, VOICEVOX 1Z, 202 34E8 HHME, 20 Eoxy
TR —HBREENTE, F¥ T IV X—TLIOEIFEZBIRTE D, ¥ 77 X —IT L
S>TIE, BIFDOEVWEFICRT ZENTE D, MOTF A MNgA A LT Y 7 MaiE, 2z
Sz, mlenY m—y g 037 <, VOICEVOX DAY v hdD—DEE x5, FHAE O~
REICELTEVOIBLELD L, FOMENZ ) VOICEVOX X, MOEFA/K T 77T A
v, BAEHBICEH L TWDAEEZILND,

T, —ODXY T I A —DOFEIHICHINSERETSHZ LiconT, TIUED
i EWVWSI XX T X —OFITREICHB LW ER S, Tolm (K1) Thhd k
2N, ZTOF ¥ 77 Z—X, VOICEVOX N3+ o2X v 774 —D— AT, ZOFXF¥ 77
H—Zix, BIFICEDbEELEERETED, [/—<) [bEbE) Yoy v)
(7 v—] T&E&RX)] eV Y] 0650 FFaridbbd, Z09bHED—Do%E
AT, TxFAMehE2DE, TheimAh EF g, FOYVELIX, —frZLicTs
D
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https://github.com/VOICEVOX/voicevox

EHEELHL

R ESHTA

FAIESN

#EBOLE

RS>

> BEUY

ZHRE

B.ERAKn

HLsE

B Rmuxy

—ODDORFETIEL, MALDOF Y T/ X — 2RI RGIED N TED, 7
FAME—EANLTCLEZIE, ~URATU L7 Y7 LT, F¥Y T X4 —45E26N5,
TXAPNDANIZ, ATTEIWCEZEANBTELN, a—&X—A T, 7% & &%
—FE LTI TES, TFANEBREFT LD T—DODT7 7 A NMIIE—TT 5
ZTEHLTEDL, AT L, 77ANMCTHIELTED, B—T7TE57 74 0EX
X WAV 7 7 A VIETTHLIN, A T4 0P A MOBFEFRZT 4 X —72 E &AL
BIZMP3IZEZDZ ENTE D,

3. 3. DO

VOICEVOX Db 9 —2DF| L, BFOWMMENTEHZ L ThHhd, MoFA LIF
V7 NI, STHEBEEREN WD, TS ARRER EHA A LERRICE T N T
RN EREAHDH, BAREHE CHATLRIC, ZoMBEITRE 2MET, 5l
V7 ENRELEBHRICEFEOZ JATHHATERWHEEBO—S>THDH EE X5, VOICEVOX
X, FESTREDL, BT IENTE, Fh, AV hx—varb, MHAEEzTL 0
T&X5, E—T7ZLIZ, BOEI, RSHEZHIENTE, £z, —DDOEFE—TWNT,
BE LT HEOEEEMI L CHEI T2 b A[EETH D, E—T7 Z L OREEMCL, 1T
T, FORIEAE =R AHZEHAEETH D, ERICHHT 2RI, MERHEE
T HONDREREINE SN TWDH T, T2 ETHHRHEELZTHZ Lidn et Bbihbhs,
RIS D EEEZLNDHHEIX, FFE LT, & THR&EITED,
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4. BFFEEAKY 7 MU =T ORI

VOICEVOX TiL, ftR#HAMMDOFE 28k L THER L CEL IR A= VT HM &2 F
BIZEN DT Clidi . AFE Tk > 2 1EN 5586 H 5, VOICEVOX
T, DFEZFE LT, XA 7 =i, MERVHEEELELZENTES,. B
DFEZEE T HREEITEN, MICAARELZFET APV RITH, ZAROSFEEELZ &
WTXDH, tArXy I3 72 —%F21E. 1 0ALLE—2DOEFHIZANS Z L B AMHET
PR ENTEY XA T ORFEEIELZ LN TEX D,

I, ma— A, Tarl REWIELHD TiA TET 51213, EVEREMN
VRT3 VOICEVOX (X, TF A MR T X LI TWiuR, AR ISR 7 7 A
NEDOL DI ENTED, FABFHIZER 7 7 ANVOIEY Fx#Hx X, BEFEHOFL
FIZb b, fFole77A 03, EHREICANRT, B2 LTI, oAl L v
2T THIELTELHDOT, VA= VI WREY W EEFIER, ARHEREW,

HO DR Z8ET 5% E 0L, SiAMEZLS, SEROANLOERE R ET, 5%
eSdUNIE éiﬁf%bib\ﬁ&bxikﬁx X< BHsb, TFA A LT Y7 ME, #RIFL XD
IZFHA T ND D, SFBEREOT 7T F T, RVDEIRTIIENT R R Z LR
WV FTAERESNDERE T 7 A IZIE, HEEDP DS SWALRWZD, ETH 7 U T
RaEE DL D Z k#f%éo—F774w%¢oTLizi HHICAE— R0, FO&E
X, FORIIEREHTHIELAREL, FOAE— R, FEZ —EILROI EITE-
T, PENHAT I, TEORBELZTOIMLENELS 0D, o, Bl h— ROER 72
iz, BF77ANVET7 vy 7a—RLTHE AL, BEDR —ETHDH I & T, FIfEMEN
Ens,

H o) —oOOMAE, FAEMCEW D BMZRITEN, ETHLRLWEEIZ WD Z &
ERONETIND, MESLHERERZBSOEFELILIIC, F¥y T 7 X —DiFTH 2L Z
X, ENET T, HEAWEKLDLZ DB D, RILHNETH, BTy 77X —DFEN
W72, FEBEIZV A= T WO T I T 4T 4 =R LWL LA Z LNTE
5o HApHOIKLTH, FRESITIT T, 2R VESTEHIRE5E2H5Z2 055,
VOICEVOX X, RILF¥¥ 77X —TH, BIoT#l I, DFEAXATVWHHOMTIHHIERZY
EERNETEVTHZ L TED, BERLITESTFFLIZENES Z LT, HicRY
DOHNV A= T T 7T 48T 4 —IlBbEDTHI L TE D,

5. VOICEVOX % fii = 7= #tkf D BH 5 5]

202 2—=23F0OKFEHERFIC, roF v —KFEO1ELALE 2FEDHK
FED Y T AT, HEB/INT A h% VOICEVOX TERL L T, Ehe L7z, ERDOHEIE/NT A ME
FHRTENTHLIEELZ R T, ‘é#éi%%i<ﬁ8 L TEmATHRETHHLDOTH
STz, AL VOICEVOX IZL D EFEZHBWT, ZIUCHKY THIZSELRS LWV /NT R
F%Wokom?XF@\ﬁ/74/ff%5?l7#4%%0<@\%m%@bf s
ERFMCFAEITZ. FOUZT YA NMUTET A MNex%id-, mHEmBS L, —FNZ1 5-
2 0MDOERMNHY, —D>OREICEAEILIS-THTE -, —BlOT A MI2531FEE THK
by, FEIIMECHHFERZTZTAZLENTE, —FERPTHERIX. A0 T4
(CHBIICRER S L. ENRN/NT A N ORKEIZ 72 o 7,
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VOICEVOX T, HiEZ T a2 LI-EREAT, 0B EEFORIIN, £2TO
T7AINNT—EILRDENIEWNWI R THD, TAMDM, BEF 77 AT T7 X LTk
X, BAEISNTED, = D207 7 A NVDOEFRDOAL— RREFENER D & FAITIE
A7 D & %, VOICEVOX TH—MICER 7 7 A VEER LT, FAEDOKRILE LTI,
FRERFRIAMNCA Y T A VT BRI E R TBRVIE L TITZ D E VWD EZANED-S
e WY RENE Mo T, HEN - XFEITOEWSEOH AL, T HOMFHAEE Ly
EWT IR o=y, XFENELRNIERDIEE., XA 7 THE0 T, iz LE LTI,
BEZ7ANVEHBICO DT ENTER, B2, Tl EWOEEIL, ET7E5719
2, MR ELEE LR, TREME] 0o 28, 2o E, MAREZET,
VOICEVOX ME- =& 2R T& /=,

6. fEam

BEAMRY 7 NeRA LY A= 7HMORBEAARBHABDRIG ClEH F V)IT
b TWRWnWRs, F—F vV —Z« V7 k7 =7 VOICEVOX 1. FICHHT 5 Z &2
TXDHY—ND—DOThbD, ¥ 77X —D8FE I, TOMPFAEKE. Si1X. BAGE
BIT#E LT, HMEBHORICL28ETE T TRk et oy 7 ez
ETCHRIBEIZR D Z D mrole, £, FILEETH, ¥ ¥ 77X —OFNEDLHTET T,
VA=V T OENELWER S Z b D LNl

LW 7 hEFERT 5281, "—RAREWEEBEbnNBEN, EEICH - T
HHE, BACHIATE L Z L0, LW ZEIZANMNLS IR H D, ZO0RELER
LT, HEAZ, MflioThHEI N EBoTWERETEL, EWEEEsTnET,
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RFELVASVTORRMBARE D —AORSE: T 7T 477 —=0 7 2R ART=FE

Shinobu Watanabe
University of Memphis

25

AT 4 ARFO B ARFENRES 2 — 2 Tl 5 IERBIARREORFIZEA L T
WHFT D, b E LT, Genkil: An Integrated Course in Elementary Japanese (Banno et
al,, 1999; Banno et al., 2011, 2020) ©% 8 /L5 12 WA L7-, FERSIH 2 — 2 &
RKOFFEIE, FEELEFENRY TAEA L TITORBRNZ ETHY, ORI E LT
Celik HIXFEFENHE T U D84 72 A b L AOBR, “FEIEM O ZF# iM% H 1T
% (Celiketal, 2022), F7z. SMEFETFEEH O L LRMIR DL Z 5 BB 28R L
TWA LI L TV (Poza, 2011), KKRHZ, ZEMLCHEEEME DY TILEZ A LDV
B nbipnd, AEHEEONESS, 7 <SI27 40— Ry 235G ond, FE BN
N2 ATREME & W ) RRIZ DWW T HIEEOHFZEIZIB W TR L TV % (Rigo & Mikus,
2021), AFEFR TITHIR & RS ZBE#E L 7= EC, Canvas (Web X—RADFEEHEH T AT
DYEHEHA LI —AREDO L) ITHBRINTZD, mAEE, A—F 7, TRNTFE
AL HENM, FEEAMDO I 2= —32a L OFERKHIEICOWTIRET S, FEFELA =
— A%, FAOBCHBICRESIKFET D28, FHEICT Y 7 H —K TR L a— 2K T
WZT o — MZRIE S D LT, WICHCOFEONE R LZ, 77— MERIX
a2 — AR DOUEEITHIH Lz,

1. FEFHIRY = — 2B O

EIREE OWE FEUIZ < ITEERLET N — K Th o722, 1990 FROA ¥
Xy PBHRATE R ENTCFICL - T, HBEBGICH A T A OIEHREHIZHED
547z (Furukawa, 2020), S 512, 2020 FED a7 A )L ZJ&RYLPhIERHE & LT, it
RO R EICYI VR 2 EEE 20 | KEHERHE X —12k D &,
20204, 7AVAORY (FHMHE) IZBIT5 8 4 %DM HETENLT T A 2~
Pl Bz 72 LA STV 5 (Cameron et al, 2021), FEHEH L AT LA2IGH LT ¥E
arTF Y, RBECHEOEHOM, RGN R A T4 TSV r—a v
(121X, Zoom. Dicord, Skype. Google Meet, Teams 72 &) &N LikFs. T 14 AN
v gy, HRELZEE LTI THHEE L FEEO—RNEEEL G DY DA
REDZIWMY AN bT, EORERESCHIERMEN L BRI, ZOH T, [FH
RISSIERIHIAL L MEIE I T D A T A AR EOF SR R ENH S E 2o TE -,

Zoom % FWZRIHIARNL, xR & FEE LR r 7 AR E A T A4 v kT
BOIRT D2 ENTE, FHBELZIMOLFHETET = a3 VORKGREZBIT =0 |
W ORI B R A MR 5 2 E KD, FRHCESEFE O a—R BT
HESRR EOWEINEON L ERRKE KRR ERDa—R BN, R OF] A
IRERLDOTH o7z, TOKMHE, B Z AFT 72T TR b R0no T, ) Ofkfkt
DR, BEFEROT, ACHBZROONEH L, FEITLIEFX—v a0
fkfoe D IR #E X 3K AR & L CZEIF BTV % (Rigo & Mikusg, 2021), F 72, RZEFFRINIEE
I T o2 RN ALE TCHHT2D I EFEEDOA NV AERNEEN TN
e, 77 ANyF Tl eX 2 )T 4 —ICHET DB AR B> T
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T 5 E7RIE LTV /= (Lowenthal et al, 2020), [F UAICIERIEAR OFEE . 2612 X
SRS ERENFET N TNWD, BlziE, Ao T4 FRHOFETH D, FEEEH
RGITOBEIH < FiL, S HIZFROBALCABK, WU, NINT R EFRTE
209 LHBEICED L2 TOWWHLRIZER S, ZROHRICKL, 7 7AA—RED
IN—T D=7 RaIla=lr—a PR S6L 05, iz, #HEA L OEKTFECHE
WAAHAN FEEBRL AT L EROA =, Fyy "R EF L TA L ERDHDT, R ZX
IS PEFESCERMFEE LG - Bl L TR 2N TE S, A—RNibEL M
SNDDREFEROT, BE— ADPEEOTEE O~ OERFHITRIE LT X
X7 B 720k, BHEOBEMBKRELSRDIRBICENRD, T4 274 X0 HEER
SHERE TR AT UL, BETOAM AR T 228, HE TR bR CITHERESC
A —Fy N EERE RN L2 5D DT, HER EITE 5 AN HEN L E R 7]
R & 72 % (Rigo & Miku§, 2021), 72 L, 4 T4 VFEEOF| A L R AITEHEITK A TTH
ELTWAENHMFTXS, 22T, 202 1EELY ., 25O HE-FS %
k272005 L, RAEZMLNOFETHZ L 2—AED OB~ L B ARG 7=,
&, HRFPOLESHEN I T WIIBIT DA T4V FERERRLIZET, £
OESCEEZIE L, A T4 VEEORRERFEEN an T HROBEICRE LN
R C o o 72 O b (Hayashi, 2021), HAGES G5O IEFRIMR 2 — ZABARE~D —Hx % B 7 HY
TRERZSNTTHoT-,

2.5 5 L 72 D HE M

FERIIR 2 — ZBEORME T H IR . A T4 B A OFR & RAN
HY ., TNOIERASORRIZH D X I N, MEN2OIFFEE LI —RTH->TEY
THEEZED TOPRITNEZR B0 T, FEEOBREIFEZ VNI L THIT 57
WHEERBERN LR EIIMENREZ) THD, £ 2T, BBRFEHER (Kolb,1984)
ZHD AFL, WETEB)Z8 U T, AR 2 s S T 2 T HEN S E 22
L7c, #BeEix, TERARER) WA BEaE - 115kl TREEIRIFER] OlU-H>D X
T TELIFEOYA 7 LEL, FOTuR ALY IRLARNSZEENMTb D EHES
NTWD, PIDOAT v 7% TEAKRRRER] LI TWD, ik, &VIORBRTH
0. ZDOEMRHRBROMI RSB a2 TWE] BDAT 72, WEORR.,
RITE DB 2 WD B2 IRERICELD A D Z & T, IIRBRIZIRT 5% 70>
BEZ DO ML - gk EMEEND AT v 7 3, BEDAT v 7 41F, AT v
73 TR b S VT A 0 A A R AN RRBR T, TRBENRY IR ) & FRE
nTnb,

Flo, AT RMOFT U TA VBB TCORBRNOA L TA 0 FEREFELOaIa =)
—va T4 OfERIL, FEEEZIN S ETIEHRSBEAEETHY, T4 BT
HHARFEFEELORWEZRES T D Z LT, BRGEFE I 2 =7 ¢ — OREEMH
EVICETH D EAZIT O, ZORE, FEMGZRT DR ThH -T2
(Watanabe, 2021), 2 I 2=/ —a VOMEY—LELTTV—F T4 0T 7V 7
— 37 Discord %Z{# ] L Lave and Wenger (1991) D423 2 RIMAIFHEFHIZHE S A
VIAUY—NERNLIEFEE I =T 0 — OREE LIk L TR AT,

66



3. EREE D o — RABEFE

A a— AL, #AH & LT, Genkil: An Integrated Course in Elementary Japanese
(Banno et al.,, 1999; Banno et al., 2011, 2020) O 8 T/ L 12 A H L7z, HA
H2HHOHEHOa—R L LTHEINTE, T4 0 a—ROKEROFEIL, FHE
MNEBIZFEGHZRINTX 5L ZAICH AN, ARV FEORES bRES—D L
LTHIFHNTWS (Celik et al, 2022), £ Z T, Fv 7 ¥ —mICHREORHN A 25% 1)
HET, FEENFEIZLL OEEELEORITHE T2 FH 2 >offkemica— 2
OFREICE Y #LEE7/~, 22— R Canvas DEY =2 —/LNIZF ¥ 7 H—HND HAK

ZNEFSLCTHAAEET. (K1 2]

[ i

FrYINAEI2—ILAD 1 F+ 7 —2BOI—XDRERK

FY79—FBOHAI VA
dA—XA>7>Y

J—XDO#LE & B4R : Can do statements
IzZy hBEHOATYa—-I

BIEMEND —AE—F 7 HE
BEAC-FV7RE
BEIAX
EEmE (V-0 7y oRE

LwyA1

3k BEETA

3Gk /— bk

SCEEE - BBE [y A v U X
NEAE—FVIEE (ETALI—FT1 v
ERT—7 v o RE

= E3CERRE

TaARhyay

LyAxv2
LwA»3
LwAva
Ly A5

EEOA X [AYTA T+ ZHEE
A=y ka4 X [R—/—]
A—SIWIA X [EFALI—F1 4
& F o or—k

B 1. F v /N AEY2—ILAD 1 2OF v 75 —2BEOBEE, &3P0 EED
O—AMFE, KXETHES L/ CER.
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FEOWAL, "HEOB XY LR F—HEA Y — % 0 T T T Y —
77y VA E 1 O T AERORGE—UE1 OF O ATl — 305 1 OfE X
HEDO1OBEY L FA L VA X—E1 DAY —F L THE—E1L O —7 7y 7 i
"IN RN AR 2 — 2 DOWAVIED, FET LRI L o TE, AEXHEAIAEILTH
Do LY AUVIMBHL Y AL ADMIT, 40D 6 DELAEEZFHL, Ly AU 51E
FX¥ TR =T AT, LYyRAVIMDHL YA 4 THEELEEIA X, HEE7 A4 X, F
¥ ITH =T A X (BELIAR) . =TGN ITAX GETIARX) OWUSD T A )b
ST W5b, £, T 77X —I A4 XK THRIZ, TOF X 72 —OFEETEZMLHE
HAHR—=JERBITTHD, HENOD A v —IVR0FHEONEEIH 2T E o —
ANWZDOWTOEMEZFLATEDANRN—ADRRITONTWD, T—TFNVIA XD RN YT
E, BEREOFEENET LIZRHC, 77 AZNDHDT, FEEAIIL v A 51T
BIEET HAMNZ, ¥EIHICIV M FENTE D, o, T I7A4 0 Tho THFHEAMD =
Ra=— g EETOIZ Discord FOT 4 AT v a UHEREOOD E L THLA
AENTWE, a—Z2DHIL, T4 ATy arD) <A L ZA—2 ANTELET, B
NNBR/ NS REGFEEICRV > 252 5, A b, FERBAa—X
ThORNG, 7I7AA—FRELa—RA2KRFETEZHEL TNDHLFEEHESL, Lo L~L
DAABFEE DI 22— a0V —ARNHIFELZENVHEES, FOAICH,
HENFBRBRTH2ZET, HEbV A 2=2T 4 — A NRN—D—8 LoD, a—2X
NWDOaIa=74—DEHETED,

417 =R 1 Fx T —HONE T ER

FEEAEL, FHEE L TF vy 77X —FEHK T EBICFE RIS OV T 2 O EH
B %D, —FEHOEMIL, a—Rar 7 oRopBRIEH 2 & a2 — 2 BIRICAHCAH
P72 RN E S T2 R T D E Th 5, HARITa—ADHTOFEEZHEFTHEHRD
AEZMERT D2 ENHkD, LT, FEAOERZHE ) bR LD 2 — 2D
EZAT-720, FEHEOHEAZIY ANV TL2HENTE S, MEANLNLWEE
O AT, FBERHA 2R EEFICHMB L TH 69, TRbb, FEE LREED =
Ra=r—rarbLlTh, FLa—ARBCHEBROBEZARO L LD, LLFICTHH]
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10 Questions:

Question 1: Have you ever taken an asynchronous online course? Please tell me the number of
courses that you have taken before this JAPN1020 M50 course.

I have taken [ # ] asynchronous online course(s) prior to JAPN1020 M50.

Question 2: Did JAPN 1020 M50 meet your expectations? Give a rating from 0 (No
difference/exactly what you expected) to 7 (Completely different from what you expected). How
did it differ or not differ from your expectations?

[Choose rating 0-1-2-3-4-5-6-7]

Question 3: What were the strengths of JAPN 1020 M50?

Question 4: What were the weaknesses of JAPN 1020 M50?

Question 5: What aspects of JAPN 1020 M50 need changing or improving?
Question 6: What did you like about JAPN 1020 M50?

Question 7: What did you dislike about JAPN 1020 M50?

Question 8: Were you able to talk to your classmates through Discord?
[YES or NO]

Question 9: Do you personally think that it is important to communicate with classmates in an
asynchronous online course (YES or NO)? What is your reasoning behind your reply?

[YES or NO]

Question 10: Reflect on your performance this semester. Is there anything that you could do
better? As a student, what changes will you make in future semesters? Any last comments about
this course?
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How to Make Examples to Foster Learners’ Generalizable Skills
Etsuyo Yuasa
The Ohio State University

1. Introduction

Following the Performed Culture Approach to language pedagogy (Walker and Noda 2000), there
are two types of Japanese language courses at The Ohio State University: ACT classes, in which
we engage learners in contextualized communicative activities, and FACT classes, which focus on
the development of grammatical and cultural knowledge (Christensen and Noda 2002; Christensen
and Warnick 2006). As we trained graduate students to become good teachers in ACT and FACT
classes, some areas where they need clear guidance emerged. How to make examples is one of
them. To help new teachers develop the skills needed to make good examples in a systematic way,
this paper examines the importance of examples and the conditions for making good examples.
The organization of this paper is as follows: In Section 2, | will discuss why examples are important
in relation to the functions they serve in teaching and learning. In Section 3, I will examine the
conditions for good examples. In Section 4, I will apply the conditions mentioned in Section 3 to
the introduction of the Japanese location particle ni and illustrate how the conditions may be
applied to Japanese grammar instruction.

2. Why examples?

According to Bills et al. (2006), examples are “anything used as raw material for generalising,
including intuiting relationships and inductive reasoning; illustrating concepts and principles;
indicating a larger class; motivating; exposing possible variation and change, etc.” (127). The
fundamental importance of examples is due to the fact that most of the knowledge in our long-
term memory comes from observing what others do (Sweller 2006). Examples are a great tool for
simulating this process of learning from others (Kyun et al. 2013). In foreign-language classrooms,
examples are important because what is presented and practiced in language classrooms is not
abstract concepts, but actual examples of authentic communication. Thus, explicating factors that
affect the use and creation of examples should be helpful for teacher training.

Examples serve several functions in teaching and learning. First, examples are crucial to
the development of learners’ ability to generalize (Zazkis et al. 2008). Bills et al. (2006) claim that
showing similarities and differences in examples and gradually presenting more complex examples
leads to generalized knowledge. Furthermore, if examples are constructed properly, they will not
only illuminate underlying patterns, but also help learners avoid forming inappropriate
generalizations. Zazkis and Chernoff (2006) label such examples as pivotal examples. Leinhardt
et al. (1990) say well-constructed examples allow instructors to teach, explain, and communicate
new concepts effectively (6).

Second, examples are important for novice learners at their initial phase of learning
(Atkinson et al. 2000; Kyun et al. 2013; Reiman and Schult 1996; Sweller 2006). Reimann and
Schult (1996) claim that examples are helpful for novice learners with the following three
problems. First, examples allow novice learners to overcome what they call the interpretation
problem: Some new concepts can be difficult for novice learners to grasp. Concrete examples can
facilitate the understanding of such concepts more easily. Second, examples allow novice learners
to avoid the control problem: Real problems can contain lots of extraneous information. Carefully
selected examples limit the scope of the problem and make learning manageable for novice
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learners. Third, good examples make it clear which part of the problem can be generalized and
which part is unique to the specific instance. This is called the generalization problem.

3. Conditions for good examples
In this section, I will examine what makes an example a good example.

3.1. Transparency

Bills et al. (2006) claim that the most important consideration in dealing with examples is that the
patterns the teacher sees in the example are indeed transparent to learners. Because learners may
not see what teachers see, teachers need to be mindful of the possibility of misinterpretation and
make every effort to present examples that demonstrate the point that they are trying to make.

3.2. Multiple examples and variations

To develop generalizable knowledge, Reed and Bolstad (1991) claim that one example is not
enough. Atkinson et al. (2000) say that ““at least add a second example’ appears to be a basic rule
for worked-examples instructional design” (202). Multiple examples should be presented to
learners, incorporating variations in a few aspects, so that they see the target pattern and variations
clearly (Marton and Booth 1997; Bills et al. 2006). As Atkinson et al. (2000) rightly point out,
examples with variations are necessary to foster learners’ abilities to see beyond specific examples.
At the same time, such examples must be presented so as not to cause cognitive overload.

3.3. Boundaries of concepts

Another important consideration in the presentation of examples is to be mindful of the range of
variations associated with the concept. Some examples are more prototypical of the concept than
others. However, “it is important to go beyond prototypes using non-typical examples, to push
toward and beyond the boundary of what is permitted by the definition, becoming aware of that
boundary during the process” (Bills et al. 2006:133). By presenting both prototypical cases, as well
as the cases that show the boundary of the concept, teachers will be able to guide learners to apply
the concept to new situations with confidence (Mason and Watson 2005).

3.4. Explanation

When examples are presented, showing clearly what the examples are meant to illustrate is useful
for learners to group and catalogue the information (Catrambone 1996). Textual explanations
enhance learning (Atkinson et al. 2000). Chi et al. (1989) suggest that in order to foster learners’
abilities to generalize from examples, it is important that learners self-explain the pattern behind
the examples to themselves (i.e., self-explanation effect). Data shows that learners’ self-
explanation improves the development of procedural knowledge in well-structured domains, such
as mathematics (Atkinson et al. 2003), as well as in ill-structured domains, such as argumentation
(Schworm and Renkl 2007). To elicit meaningful self-explanations from learners, Schworm and
Renkl (2007) suggest providing appropriate prompts to learners so that they can stay focused while
providing self-explanations.

3.5. Problem-solving exercises

Finally, for learners to acquire skills, the presentation of examples needs to be followed by
problem-solving exercises. Trafton and Reiser (1993) say that “in order for an example to be most
effective ... the knowledge gained from the example must be applied to solving a new problem”
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(1022). According to Decker (1980), rehearsing the underlying pattern of given examples with a
new problem will allow learners to review what they learned in the example and generalize what
they learned to new situations.

To illustrate how to apply these conditions to actual grammar instruction, in the next section,
I will show how examples for the Japanese location particle ni may be presented.

4. Case study: Location particle ni in Japanese
The location particle ni, as shown in (1), is introduced to novice Japanese learners as one of the
major basic grammar items.

(1) Asoko-ni makudonarudo-ga  arimasu.
over there-NI McDonald’s-NOM there.is
‘There’s a McDonald’s over there.’

Unfortunately, it is also said to be one of the most difficult (Hasunuma 2007; Sakoda 2001; Masuda
2004; Masuda and Labarca 2015). Because good examples are crucial for novice learners, as
discussed in Section 2, let us examine how to present examples of this basic grammar item.

4.1 Rules of the location particle ni
The summary of the basic rules of the particle #i is given in (2).

(2) Basic rules associated with the location particle ni:

a. The particle ni marks the location where something or someone exists.
Asoko-ni makudonarudo-ga  arimasu.
over there-NI McDonald’s-NOM  there.is
“There’s a McDonald’s over there.’

b. To mark the location of existence, arimasu ‘exist’ is used for inanimate objects and
imasu ‘exist’ is used for animate beings.
Asoko-ni makudonarudo-ga  arimasu.
Uchi-ni inu-ga imasu.
my.house-NI dog-NOM there.is
‘There i1s a dog at my house.’

c. When it is not about the location of existence, locations are marked by the location
particle de.

Tokyo-de kaimasu.
Tokyo-DE  buy
‘(D) will buy it in Tokyo.’

d. Some instances of arimasu denote not existence, but occurrence (Alfonso 1966;
Nakau and Nishimura 1998). Following the rule in (iii), the arimasu that denotes
occurrence instead of existence will take the location particle de.

Koko-de Jjiko-ga arimashita.
Here-DE accident-NOM occurred
‘There was an accident here.’

As discussed in Section 2, if we do not present examples carefully, learners may develop
inappropriate generalizations. To provide pivotal examples to prevent learners from forming
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inappropriate generalizations, it is useful to know what prevents learners from learning the rules
in (2) properly. For example, Sakoda (2001) reports that learners tend to choose ni and de in
accordance with the types of nouns they follow: Learners choose ni when it follows locative nouns,
such as naka ‘inside’ and mae ‘front,” and they choose de when the noun refers to the names of
buildings or places, such as shokudo ‘restaurant’ and Tokyo ‘Tokyo.” To show that it is not nouns
but predicates that determine the choice of location particles, Masuda (2004:211) suggests
providing contrastive examples in which the noun stays the same, but the predicates differ, as
shown in (3). In (3), a locative noun shita “under’ is followed by ni and de. Ni and de are chosen
in (3a) and (3b), respectively, because (3a) has a predicate of existence, but the predicate of (3b),
asonderu ‘is playing,’ is not about the static existence of a dog.

3) a. Ki-no shita-ni inu-ga iru.
tree-GEN under-NI dog-NOM there.is
‘There is a dog under the tree.’
b. Ki-no shita-de inu-ga asonderu.
tree-GEN under-DE dog-NOM playing.is
‘A dog is playing under the tree.’

4.2. Examples of the location particle ni
With the conditions of good examples discussed in Section 3 and the rules of the location particle
ni given in Section 4.1, I now turn to how examples of the particle ni may be presented.

In (4), explanations and example sentences for ni are given. The examples are meant to
clearly illustrate what “the particle ni marks the location where something or someone exists”
means. This is in accordance with the condition of transparency (Sections 3.1). As discussed in
Section 3.4 on explanation, these examples should be verbally explained and clearly labeled as
sentences of something’s or someone’s existence.

4) The particle ni marks the location where something or someone exists. Typically, existence
is expressed by two verbs in Japanese: Arimasu ‘exist’ is used for inanimate objects and
imasu ‘exist’ is used for animate beings. The important characteristic that separates ni from
other particles is whether the noun marked by i is the location of something’s or
someone’s static existence or not.

a. Tokyo-ni arimasu.

Tokyo-NI there.is
‘It’s in Tokyo.’

b. Ushiro-ni arimasen ka?
back-NI there.is Q
‘Isn’t it in back?’

c. Uchi-ni imashita.
home-NI there.was
‘I was at home.’

d. Koko-ni makudonarudo-ga  arimasu ne.
here-NI McDonald’s-NOM there.is SFP
‘There’s a McDonald’s here.’

e. Asoko-ni-mo arimasu yo.
over.there-NI-also  there.is SFP
‘There’s one over there, too.’
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f. Michi-no muko-ni neko-ga imasu yo.

street-GEN  over.there-NI cat-NOM there.is SF
‘There is a cat across the street.’

g. Ja, san-ji-ni toshokan-ni  imasu ne.
then  3:00-at library-NI there.is SFP

“Then, I will be at the library at 3:00.’

As discussed in Section 3.2, the concept of the location of existence is illustrated by
multiple examples. To have novice learners see beyond superficial differences, these sentences are
slightly different from each other, and they gradually become more complex. For example, the
sentence in (4e) is more complex than all the sentences above it, because the location particle is
followed by the particle mo ‘also’ in (4e).

(4)
d. Koko-ni makudonarudo-ga  arimasu ne.
here-NI McDonald’s-NOM there.is SFP
‘There’s a McDonald’s here.’
e. Asoko-ni-mo arimasu yo.
over.there-NI-also  there.is SFP

‘There’s one over there, too.’

The sentence in (4f) is more complex than the sentences in (4a) through (4e), because the noun
phrase preceding #i in (4f) has the Noun+no+Noun structure.

“4)
e. Asoko-ni-mo arimasu yo.
over.there-NI-also  there.is SFP
‘There’s one over there, too.’
f. Michi-no muko-ni neko-ga imasu yo.
street-GEN  over.there-NI cat-NOM there.is SFP

‘There is a cat across the street.’

These sentences are all different and become progressively more complex to foster learners’
abilities to see beyond the specific examples. However, the examples must be carefully selected
so as not to cause cognitive overload (Section 3.2).

Note that the examples in (4a) and (4g) are pivotal examples to pre-empt inappropriate
generalizations.

(4) a. Tokyo-ni arimasu.
Tokyo-NI there.is
‘It’s in Tokyo.’
g. Ja, san-ji-ni toshokan-ni imasu ne.
then  3:00-at library-NI there.is SFP
“Then, I will be at the library at 3:00.’

In Section 4.1, I showed that learners tend to associate ni with locative nouns. To prevent learners
from associating ni only with locative nouns, such as ushiro ‘back,’ (4a) and (4g) show that ni can
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also appear with the names of places and buildings. To make sure that learners understand what
these sentences demonstrate, teachers need to verbally point out that it is nof nouns that determine
which particle to choose.

The examples and explanations in (5) set the boundary of the concept of the particle #i.

(5) When the location is not about something’s or someone’s existence, it is marked by the
location particle de. Some instances of arimasu do not indicate the location of existence;
instead, they indicate the location of occurrence, as shown in (5d). Because (5d) is not
about the existence of an accident, but where the accident occurred, de is used here.

a. Tokyo-de kaimasu.
Tokyo-DE  buy
‘I will buy it in Tokyo.’

b. Naka-de shite kudasai.
inside-DE do please
‘Please do it inside.’

c. Sushi Ten-de yiigohan-o tabemasen  ka?
Sushi Ten-DE dinner-ACC  eat.not Q
‘Would you like to have dinner at Sushi Ten?’

d. Kino Ueno-eki-de Jiko-ga arimashita  ne.
yesterday Ueno Station-DE accident-NOM took.place SFP
‘An accident took place at Ueno Station yesterday.’

e. Sumimasen  ga, sono  biru-no mae-de tomatte
excuse.me but  that  building-GEN front-DE stop
kudasai.
please
‘Excuse me. Please stop in front of the building.’

f. Soko-de-wa dekimasen  yo.

there-DE-CONT cannot.do SFP
‘You cannot do it there at least.’

The multiple examples in (5) show that when the location is not about something’s or someone’s
existence, the location particle de should be used instead (Section 3.3). To demonstrate variations
of de beyond superficial differences, again, these sentences are slightly different from each other.

The sentences in (5b), (5e), and (5f) are pivotal examples, like the sentences in (4a) and
(4g) above.

(5) b. Naka-de shite  kudasai.
inside-DE do please
‘Please do it inside.’

e. Sumimasen  ga, sono  biru-no mae-de tomatte
excuse.me  but  that  building-GEN front-DE stop
kudasai.
please
‘Excuse me. Please stop in front of the building.’

f. Soko-de-wa dekimasen  yo.

there-DE-CONT cannot.do SFP
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‘You cannot do it there at least.’

The sentences in (5b), (5e), and (5f) are intended to make learners be aware that de can be
combined not only with the names of places and buildings, but also with locative nouns, such as
naka ‘inside’ and mae ‘front.’

To elicit self-explanations (Section 3.4) and have learners apply what they learned to a new
problem (Section 3.5), it is useful to provide exercise-type examples.

(6) Please select an appropriate location particle for each example and briefly explain why you
chose the particle for the sentence.

a. Sono kyoshitsu (ni ) arimasu yo. ‘It’s in the classroom.’

b. Sono kyoshitsu ( de ) shimasen ka? ‘Shall we do it in the classroom?’

c. Ashita wa Ueno Kooen (ni ) imasu. ‘I will be at Ueno Park tomorrow.’

d. Tokyo () jishin ga arimashita ne. ‘There was an earthquake in Tokyo.’

e. Mae () imasen ka? ‘Isn’t she in front?’

f. Sore wa biru no mae () mimashita. ‘I saw it in front of the building.’

g. Tokyo () wa arimasen yo. ‘It’s not in Tokyo (at least).’

h. Tokyo-Daigaku () gakkai ga ‘A conference was held at the
arimashita. University of Tokyo.’

—

Here, learners are asked to explain why they chose the particle that they chose. When they explain
their choices, they need to be able to say clearly whether the sentence is about the location of
something’s or someone’s existence or not.

Grammatically-focused exercises like (6) can be followed by a series of contextual
exercises, as in (7).

(7) Contextual exercise

a. Context: You are in your office in Tokyo. Your colleague is looking for a stapler.
Tell her that it is behind the computer.
(Konpyuutd no ushiro-ni arimasu yo. )

b. Context: You will have dinner with colleagues tonight. Tell them that you will be
waiting at Akai Hana at 6:00.
( )

In (7a), learners need to state the location of the stapler in this specific context. Regardless of the
richness of the contextual information, because we are looking at the static location of a stapler,
learners need to understand that they need to choose ni here. To make sure that learners are aware
of the boundary of concept for ni and can distinguish »i from de, the instructor should continue to
ask why learners chose the particle that they chose (Section 4.4). Contextual exercises like (7) will
be a good stepping stone to more holistic communicative activities.

These exercise-type examples, as shown in (6) and (7), are meant to check: i) whether
learners understand the invariant core features of ni and de regardless of superficial differences;
i1) whether they understand the boundary of the concept of ni and de; and iii) whether they have
developed appropriate generalizations.
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5. Conclusion

To recap, I showed that carefully constructed examples foster learners’ abilities to properly
generalize what they see in the classroom and that examples are important for novice learners at
their initial phase of learning. In the existing research on exemplification, there are well-recognized
and established conditions for good examples. Experienced and skilled teachers as well as
textbooks already employ these considerations for examples, but such considerations are not
always obvious to novice teachers. Therefore, it is important to make the conditions explicit so
that even novice teachers can use examples effectively and systematically.

Finally, while we have looked at exemplification in the context of grammar instruction, the
considerations for good examples can be applied to a variety of instructional activities. Because
what we do in language classrooms is the presentation and practice of communicative sample
activities, we can always consider whether the examples and sample activities used in the
classroom address the conditions for good examples discussed in Section 3.

Notes
I would like to thank Prof. Yunchuan Chen for organizing the 2023 SEATJ Conference and the
participants of the conference for their helpful feedback.
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Assessment methods for improving kanji ability: Beyond character conversion
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Ryan Lidster
University of North Carolina Wilmington

1. Background and motivation

For second language learners of Japanese, the acquisition of kanji is an essential component

in becoming functionally literate (Mori et al., 2021), but the complexity and difficulty of teaching
and assessing knowledge of kanji is often underappreciated. Mori (2014) describes in theoretical
terms how knowledge of kanji involves at a bare minimum three distinct components—
orthographic, phonetic, and semantic properties—but Mori emphasizes that each of those are
themselves multifaceted, and there may be yet others. Empirical support for the multidimensional
nature of kanji knowledge has also been well-attested for decades and comes from multiple
sources; for example, there have been studies of people with various forms of aphasia and brain
damage who exhibit difficulty with or attrition of only some aspects of kanji knowledge (Iwata,
1984; Sakurai, 2004), and there are also statistical approaches such as a recent confirmatory factor
analysis by Otsuka and Murai (2020) on large-scale data from the Kanken exam showing that a
three-dimensional model of ability better explained performance patterns compared to a two-
dimensional or unidimensional model.

It is clear therefore that, with respect to kanji, what learners of Japanese must acquire—
and by extension, what teachers must teach and assess in instructed settings—is not a simple list
of isolated items, but rather a network of multidimensional knowledge. Figure 1 demonstrates
visually how such a network of multi-componential knowledge of kanji can be conceived, where
a single character in this visualization is composed of (at least) four parts, described below.
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Figure 1. Visualization of a simplified network of kanji knowledge

Labeled (1) on the figure, but not listed in order, each kanji encodes semantic information

including its syntactic properties such as part of speech. Second (2), each kanji is composed
according to orthographic conventions, including often information about radicals, the number
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and order of strokes, as well as each stroke’s orientation, relative length, position, and so on. Third
(3), each kanji contains phonetic information that varies in its degree of transparency. While some
pronunciations of some kanji can be inferred by their orthographic components, but not reliably
s0; e.g. the on 'yomi of <<F> is “ji,” as are some on 'yomi of kanji containing it such as <[Ff, FF,
fF. FF>, but not others such as <ff, £F>, whose on’yomi are “toku” and “tai,” respectively.
Importantly, while the figure lists on’yomi and kun’yomi specifically, phonetic information
obviously must include other readings, as well.

Fourth (4), and of particular relevance to mental models of learning and acquisition, each
kanji also has an element of contextually-bound usage in the language. This includes information
about the relative frequency, which is important in determining whether words will be written with
phonetic guides or in for teachers in terms of order of presentation. Usage properties also interact
with the other properties of kanji in that cooccurrence restrictions can sometimes impact the
phonetic, semantic, and even orthographic forms of the character. For example, the word <=\ >
can be read as “tsurai” (painful) or “karai” (spicy) depending on the user’s intent, showing
contextual variation in both semantic and phonetic detail. The same is true even for kanji
compounds such as <— H>, “ichinichi” (one day) or “tsuitachi” (the first day of the month). In
other cases, the semantic and phonetic information of a kanji is held constant while usage dictates
which orthographic form to use, as is often the case with surnames such as </ &> vs </EE>,
both pronounced “Takahashi” with no underlying difference in meaning, but still restricted to
particular use contexts that vary in relative frequency.

Finally, as the figure shows, knowledge of each kanji is built up in a network with other
characters (Everson, 2011; Mori, 2014, 2020). That is to say, a (first- or second-language) learner
will have an easier time remembering a complex kanji such as <¥&> if the simpler component kanji
<t . F5> are already known, and learning new kanji that contain those same orthographic
components such as <R, &, H#> helps to reinforce the mental representation of the various
forms of kanji knowledge for all related characters. This insight parallels research in vocabulary
acquisition (Gonzélez-Fernandez & Schmitt, 2020; Pae, 2022) making explicit mention to
derivatives and collocations as essential components of vocabular knowledge in general, a notion
that has received recent empirical support in a variety of languages (e.g., Uchihara et al., 2022).

Thus, even a simplified model of kanji knowledge contains a potentially overwhelming
amount of detail. Indeed, in the face of this challenge, instruction and assessment may even seem
futile, but importantly, Everson (2011), Mori (2020), and others point out how even the kanji
knowledge of native speakers is limited and in many ways can be considered “incomplete” in that
it is neither realistic to aim for an exhaustive knowledge of any one particular kanji’s situational
usage in combination with every other possible kanji, nor would such encyclopedic memorization
be very useful in almost any communicative context. To take a specific example, the kanji <f3> is
typically learned in initial stages as signifying the number 100 with a pronunciation of “hyaku” or
similar pronunciations based on assimilation with the sounds before or after it, as in <=5 {fE>
“sanbyakko.” That may also come with the knowledge that it is made of six strokes, with the first
stroke longer in width than the rest of the character, and so on. Some Japanese speakers, and
importantly only some, whether native or non-native, may also know that <f5> is an example of
a keisei-moji (&% 3CF), meaning that it is composed of two parts <—, [1> that indicate
semantic (“number”) and phonetic (/haku/) features, respectively. Further, it is used in special
compounds that may be fully opaque even to highly educated native speakers, such as </ & 5.
H H#>, which refer to the district of “Mozu” in Osaka and the myrtle tree, “sarusuberi,”
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respectively. This example of a seemingly simple kanji that is in fact of such depth that native
speakers could not reasonably expect to have “complete” knowledge of it illustrates how so-called
“incomplete” knowledge is not an impediment to communication.

Rather, the type and scope of knowledge expected of learners are therefore better conceived
as contingent on the goals of programs and learners. That is to say, they are curricular decisions
that must be made thoughtfully by the instructor within the constraints of individual programs.
Teachers must consider how much time can be dedicated to instruction, what level of proficiency
learners within the program are expected to achieve, and what level of literacy would be sufficient
for successful achievement of goals within that framework. To be sure, within most programs,
esoteric ways of writing specific tree names will almost surely not be relevant, but on the other
hand, there is growing evidence that most learners are not well-served by simply memorizing only
the single most frequent semantic referent and phonetic reading (with slight variations). Rather,
Yamashita and Maru (2000) and Hurley (2021) show that explicit instruction on radicals and
components increased learners’ ability to correctly recognize kanji from previous instruction and
made learning subsequent kanji easier compared to learners without that instruction. Lu and
colleagues (1999) demonstrated that actively encouraging learners to break down characters and
make comparisons of the similarities and differences between previously learned kanji and
subsequent study materials in terms of multiple aspects of kanji knowledge increased both
retention and learner agency. Indeed, in general, research suggests that the stronger the existing
network of kanji knowledge possessed by a given speaker, the easier it will be to learn new kanji,
remember existing kanji, and use them productively (Inoue et al., 2017; Koyama et al., 2008).

Moreover, focusing on the multidimensionality of kanji knowledge can have other positive
knock-on effects. For example, Rose and Harbon (2013) demonstrate how the availability of
multiple forms of learning is an effective way to increase learner agency in the learning progress,
which they highlight as essential for ensuring long-term proficiency gains. Other research shows
that increasing the number and type of kanji learning strategies available to students can help to
stave off feelings of hopelessness, particularly among those from alphabetic language backgrounds
(Gamage, 2003). Even beyond language proficiency, research has shown that Japanese teachers
consider instruction of multiple components of kanji knowledge to be an integral part of
intercultural competence and knowledge of Japanese culture, specifically (Shimizu & Green,
2002).

However, in contrast to the multidimensionality of kanji knowledge, in practice, the
classroom assessment of that knowledge has historically been very limited in scope and variety
(Everson, 2011; Mori, 2014). Far and away the most common form of assessment is so-called
moji-henkan (3CT-Z5 L) or “character conversion” in which a kanji is provided and students are
asked to write the reading in hiragana, or vice versa with the hiragana provided and students asked
to write the corresponding kanji in context. This is likely due to a number of factors ranging from
simple time constraints and know-how to a desire deriving from concerns over cultural competence
to make foreign language Japanese classes as parallel as possible to native language instruction in
Japan.

As mentioned above, these curricular constraints are both valid and central to considering
what forms of innovation are viable. It is my position, however, that these constraints are not
insurmountable, and that an expansion in the means by which kanji knowledge is assessed is both
feasible within those constraints and of great potential benefit to learners. In particular, several
forms of kanji knowledge are likely to be of greatly different structure when comparing childhood
speakers with adult learners. For example, a Japanese native speaker who is able to convert the
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kanji <K H> into appropriate hiragana <% < X 9 U™ can be safely assumed to understand
what the word “mokuyoubi” refers to, but it is not uncommon for second language learners to be
able to provide the correct pronunciation for the kanji and yet still incorrectly state that the kanji
mean “Tuesday” instead of the actual meaning, “Thursday.” Inversely, many students may know
that the kanji mean “Thursday” and yet still not have encoded the phonology of the word with
precision, writing instead <% < J U™ or similar misspellings that reflect difficulty with acquiring
phonemic length in a way that is largely not relevant to neurotypical native speakers. Beginning
learners may also not yet have full mastery of hiragana itself, and may write <% < X 9 %> or <
% < X B > while having an accurate phoneme-grapheme correspondence with the kanji,
whereas both types of errors would be extremely infrequent for native speaking students.
Furthermore, Japanese native speakers typically acquire exposure to a large variety of different
fonts and writing styles in the course of daily life, implicitly learning what type of variation is
possible and not possible, while adult foreign language learners have much more limited exposure
to this variation, and therefore may not be able to recognize the difference between a character that
is slightly different compared to the textbook font in a way that does not alter the meaning and an
entirely different character, as in <7, T, +>. Finally, while people living in Japan are
frequently shown exemplars of kanji in memorable contexts, learners are often provided with a
narrowly constrained set of contexts in which kanji appear in their daily lives.

These facts taken together mean that the implicit assumption of character conversion-based
assessments—that variation in performance is sufficiently representative of variation in real-world
variation in the ability to use those kanji in communicative contexts—might not be a valid
inference. Therefore, additional means of assessing the breadth and depth of kanji knowledge are
needed in order to make more valid inferences about the ability of learners to interpret and use
kanji in communicative contexts.

2. Intervention and data collection

From 2022-2023, 1 introduced five different item types into the regularly scheduled
assessments of kanji knowledge in in-tact first- and second-year university classes in a public
university in the Southeast United States. Each of these item types was designed with the goal of
increasing the range and type of kanji knowledge being assessed, while maintaining the existing
system of character conversion assessment. It bears reiterating that hiragana-kanji conversion
remains at the core of all assessments for the reasons listed above: the exposure to Japanese
educational practices is itself an important goal, and understanding phoneme-grapheme
correspondence is a core component of kanji knowledge that must be assessed. Assessing
phoneme-grapheme correspondence through hiragana is also beneficial in that it reinforces the
typical Japanese pattern of phoneme representation and remains authentic to other real-world tasks
such as reading kanji with furigana guides. That said, reliance on this method alone very likely
underrepresents the variation in kanji knowledge present in the population of learners, and by
increasing the representativeness of kanji assessments, the goal is to increase learners’ awareness
of these aspects of kanji knowledge and their attention to it, strengthening their networks of
knowledge and promoting further learning. Deidentified data from kanji assessments throughout
the year were taken, as were anonymous responses to additional questions added to student
evaluations in which students were asked about their thoughts on kanji assessment throughout the
course.

2.1 Hotspot items
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The first type of innovative kanji assessment technique was a so-called “Hotspot™ item in
which images are presented and test takers are asked to click on a target part of the image, shown
in Figure 2. There are at least two subtypes of Hotspot items conceivable. In the first, a character
image is visually modified using any image editing software. Students are asked to click on the
part of the image that has been modified and is therefore incorrect. In the second type, multiple
examples of a particular character, in this case <#:> are presented, and the learners are asked to
determine which one is correct according to orthographic standards. Unlike in the mistake
identification, the identification of correct forms necessitates only relative goodness judgments on
behalf of the student; they may not know what is wrong with the other exemplars while still being
able to identify the one that looks “closest” impressionistically to their mental prototype. Still, both
item types force students to have a much more precise visual representation of the character,
encouraging the development of componential knowledge as inspired by the literature (Hurley,
2021; Lu et al., 1999). The ability to use item types of different difficulty levels means that some
may be more well-suited to formative assessments when initially introducing the characters,
whereas others are more for summative assessment contexts. Further, the ability to hone in on
particular error types means that teachers can focus learners’ attention on orthographic errors that
are especially common for their group of students and collect quantitative data on the relative
frequency of those errors.

N

== 7
1N

Figure 2. Two types of Hotspot items. Left: identify the mistaken part of the kanji (highlights
added for illustration). Right: identify the correctly drawn kan;ji (in green).

This type of item can be implemented in many popular learning management systems
(LMS) such as Canvas and Blackboard, including the option to give automatic feedback depending
on students responses. While hiragana-kanji conversion items can be used to assess orthographic
accuracy to a certain extent, it is not guaranteed that students who are able to accept correct
exemplars would also be able to reject incorrect ones. Rather, vocabulary research in general shows
that rejecting malformed competitors is a much more demanding task that elicits more precise
representations of data (Gonzalez-Fernandez & Schmitt, 2020).

2.2 Items testing kanji semantics

As mentioned above, hiragana-kanji conversion does not necessarily test accurate
semantics, but there are any number of different items that can be used to approach this type of
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knowledge. Figures 3 and 4 show two examples of items that are meant to test the semantic
components of kanji knowledge by providing learners with references to which they have to
compare the appropriateness of different kanji use. In Figure 3, a dropdown menu (essentially a
fancy form of multiple choice) option is used to show whether students can correctly interpret
kanji for cardinal directions in a sentence with respect to a map of Japan. This means that students’
knowledge of the relevant grammar structures also plays a role in their ability to answer the
question, which may influence some teachers to use similar items for grammar practice rather than
on kanji assessments themselves. I maintain that the particular use of this style of item is not
important, but rather, that it is the act of ensuring that kanji are used within context that is important
for developing and reinforcing multidimensional knowledge.

SAPPORO®

® SENDAI

HIROSHIMA.KYOTO..OZL‘:: OQXOKYO

FUKUO’(A
LERLEESS a0 1k v CBDET,
2. BBTNIVBLED = v CBDET,

Figure 3. Semantic item using a dropdown format testing knowledge of cardinal direction kanji.

Figure 4 is similar except it uses realia, in this case a screenshot of a videogame that is
popular among the students, to reinforce the relevance of learning kanji, and simultaneously to
integrate their ability to read katakana. By using this type of item, the goal is to show that kanji
knowledge is not siloed or isolated, but rather part of an integrated literacy in the target language.
It uses a “word bank” drag-and-drop format, but other, similar formats are equally possible,
depending on the LMS, again with automatic feedback as one option.

What is the relative position of the four possible attacks to choose from in this game screenshot below?

@D PP 20/20 | [PP 20/20 QR

GBS PP 40/40 |y PP 30/30 G

o “Thunder wave" (TA/UI(3) | Answer
* "Spark" | Answer
* "Quick attack" (CAZSE>M)

o "Howl"(EBEFER) | A

§5TF | | i6k| |#E6| | &L | HET

Figure 4. Integrated semantic item in word bank format using realia.
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2.3 Stroke order items

Often, the importance of stroke order is stated in class but then not followed up in terms of
assessments. Students may take from this that stroke order is “optional” since it will not have an
impact on their final grade. Even if the eventual impact is meant to be small, the inclusion of only
a few items focused on stroke order can help to change this perception, and some can be
implemented in an LMS easily without increasing time for other tasks. Figure 5 below shows one
such example, again in a word bank format (since the author uses Canvas, but Blackboard and
other LMS software may have ordering item types that are yet more intuitive for learners). In the
case of this particular item in Figure 5, the direction of strokes and not just their order is also
something whose importance can be reinforced through making it an explicit component of
evaluations of kanji knowledge.

Please write in the correct stroke order for the kanji for "correct" Pay careful attention to the direction of the strokes.

EEEEIEE

1.‘F x‘ = 2.|E x‘ = 3.‘5 x‘ = 4.‘/—\ x‘ = 5_|D x‘

“iéc‘

Figure 5. Stroke order item testing order and direction.

2.4 Real word items

To address the gap mentioned earlier about limited exposure to real-world contexts of use,
images from Japan can be incorporated into assessments of kanji, including through simple
homework assignments where completion with feedback is the goal rather than accuracy. Figure 6
below shows one such example, where a picture from Google Maps is used to show a particular
kanji compound <H' 75> is used in a real-world situation. Students, having learned the component
characters, may therefore be more likely to remember the compounds and accept the utility of
learning them by having a more salient exemplar than simply the textbook page. In this case, the
item type was a short answer, asking students to explain what was sold on the third floor of the
building, given the evidence provided, and it was used on a homework assignment rather than on
a kanji quiz in order to help students prepare for more summative assessments in a low-stakes
environment.
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2.5 “Bonus” extrapolation items

Finally, “bonus” items were added to the end of kanji assessments that encouraged learners
to extrapolate what they had learned about the properties of kanji in order to make new compounds.
In Figure 7, an example targets the new word </K_[=>, which is a compound that the students have
never seen, but they have learned both component kanji and seen that their on yomi are used in
other compounds. While initially students found this type of item difficult, over the year, accuracy
rates on the bonus items increased steadily, and the ability to predict new compounds that they had
never seen before became a source of pride and agency for learners as reported in their student
evaluations.

R—7F2F+>Z (Ipt): How do I write this word in kanji?

(You ve studied the kanji, but never seen this word before)

FUVWLLI)¥—*4 v b (meaning: “floating” market, as

in Thailand’s Bangkok) =

Figure 7. Bonus item asking for application of reading knowledge

3. Conclusion

While not all components of kanji knowledge can or should be assessed in the classroom,
the inclusion of items such as those proposed here can make it significantly more salient to
learners why and how they should be approaching the learning of kanji. The diversification of
item types and their ability to provide feedback on different dimensions of kanji knowledge
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make it more likely for learners to acquire a network of knowledge that will suit them well in
future study and reinforce learning of subsequent material. By using these items and other item
types, Japanese teachers can both gain broader and deeper knowledge of their students’ abilities
and simultaneously foster them in and outside the classroom while maintaining the existing
practices that have served them well.
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